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BASIS OF A COMPETENCY-BASED APPROACH IN TECHNICAL UNIVERSITIES

Abstract: the article reveals the implementation of a competency-based approach in
the process of teaching of professionally oriented foreign language makes it possible to
ensure the integrity of professional training of future professionals and the implementation of
the Law of Ukraine “On Higher Education”. The main directions of implementation of a
competency-based approach in the process of teaching of business foreign language to future
specialists of technical universities have been determined: updating of a target-oriented
component and improving the substantial component in a system of professionally oriented
training of foreign language; reorientation of the educational process from knowledge-
oriented one to practice-oriented one; determination of learning outcomes in the form of
foreign language competencies formed in student; application of such educational
technologies that would contribute to the creation of educational and professional situations,
the main purpose of which is to ensure the formation of certain foreign language
competencies in students during the educational process.
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BUKJAJAHHS IPO®ECIHHO CIIPSIMOBAHOI IHO3EMHOI MOBH HA
3ACAJIAX KOMIETEHTHICHOTI'O IIJIXOAY Y TEXHIYHUX YHIBEPCUTETAX

Anomayis: B cTaTTi 3’ICOBAHO, 1110 peajli3allisl KOMIIETEHTHICHOTO IMiIX0Iy B MPOIIECi
BUKJIAIaHHS TPO(eEciiiHO CcrIpsiMOBaHOI 1HO3eMHOI MOBH Ja€ MOXJIMBICTH 3a0€3MEeUUTH
IUTICHICTh TIpoeciiiHOl MArOTOBKM MalOyTHBhOrO axiBlsg Ta IMIUIEMEHTAIil0 3aKoHY
VYkpaiau “Ilpo Bumly ocBiTy”. Bu3HaueHO OCHOBHI HampsMH peani3amii KOMIIETEHTHICHOTO
MIIXOMy TiJ Yac BUKIAMAHHS JIJOBOI 1HO3€MHOI MOBHM MalOyTHIM (axiBIsIM TEXHIYHHX
YHIBEPCHTETIB: OHOBJICHHS IIIJIbOBOTO Ta YJOCKOHAJIEHHS 3MICTOBOTO KOMIIOHEHTIB CHCTEMHU
IHITOMOBHOI TIpoeciiiHO CIPSAMOBAHOI IMIATOTOBKH; MEPEOPIEHTAIIIS OCBITHHOTO IIPOLIECY 13
3HAHHEBO-OPIEHTOBAHOTO HA MPAKTHKO-OPIEHTOBAHMIA; BUSHAYCHHS PE3yJIbTATIB HAaBYAHHS Y
BUTJISAI  CHOPMOBAHUX Yy CTYIEHTA IHIIOMOBHUX KOMIICTEHIIH, BUKOPUCTAHHS Y
HaBYAJIBHOMY IPOIIECI TAKUX OCBITHIX TEXHOJOTIH, SKi O CIPHUSIIA CTBOPEHHIO HABYAIbHUX Ta
npodeciiHuX CUTYaIlill, OCHOBHOIO METOI0 SIKUX € 3a0e3neueHHs (OpMYyBaHHS Y CTYICHTIB
NEBHHUX 1HITOMOBHUX KOMITETEHTHOCTEH.

Knrouoei cnosa: KOMIETEHTHICHUH MiJX1J, 1HIIOMOBHA KOMYHIKaTHBHA KOMIIETEHIIis,
IHIIIOMOBHA KOMYHIKaTHBHAa KOMIIETEHTHICTh, BHUKJIAQJaHHSI MPOQECiifHO CIpsIMOBaHOI
1HO3eMHO1 MOBH, MaiiOyTHI (axiBili TEXHIYHUX YHIBEPCUTETIB.

Hpuna Kocrtoips, Aiimna ®anieeBa

INPEINIOJABAHUE ITPOPECCHOHAJIBHO OPUEHTUPOBAHHOI'O
NHOCTPAHHOTI'O AA3BIKA HA OCHOBE KOMIIETEHTHOCTHOI'O TIOAXOJA
B TEXHUYECKHUX YHUBEPCUTETAX

AnnOomayus: B CTaTbe ONPEICIICHO, YTO peaau3amus KOMIIETCHTHOCTHOTO MOAXo/a B
MpoIecCe TPEINoJAaBaHus MPOPECCHOHATBHO HANPABICHHOW WHOCTPAHHOTO S3BIKA JIACT
BO3MOXXHOCTh  00€CIEUUTHh IEIOCTHOCTh MNPO(ECCHOHANBHON IMOATOTOBKH —OYAYIIEro
CIIEIMAJIMCTA U UMIUIEMEHTAIMI0 3akoHa YKpauHbl “O BeiciieM oOpa3zoBanun’. OnpeeacHbl
OCHOBHBIC HAIIPaBIEHUS peATM3aIlMd KOMIETEHTHOCTHOrO TMOAXOJa MpHU NPErnojaBaHUuU
JIEJIOBOTO MHOCTPAHHOTO $3bIKa OYyAYIIMM CHEIHaTuCTaM B TEXHUYECKUX YHHUBEPCUTETAX:
OOHOBJIEHHUE II€JIEBOTO M COBEPIIEHCTBOBAHUE COACPIKATEIHLHOTO KOMITIOHEHTOB CHUCTEMBI
WHOS3BIYHOMN npodeccuoHaNbHO HaIpaBJIeHHOU MOATOTOBKM; MepeOopUEHTALIUA
00pa3zoBaTeNIbHOTO rpoiiecca c 3HAHUEBO-OPUEHTUPOBAHHOTO Ha MPaKTHKO-
OpUEHTUPOBAHHBIN; OMpeNeNeHne pe3yabTaToB O0y4YeHUs B BUAE CHOPMUPOBAHHBIX Y
CTyJICHTa HWHOCTPAHHBIX  KOMIIETEHIIMH; HCIOJIb30BaHWE B  Y4eOHOM  Tpoliecce
00pa3oBaTeNbHbBIX TEXHOJIOTHIA, CIOCOOCTBYIONINX CO3JaHHUI0 YIEOHBIX U MPO(GECCHOHATBHBIX
CUTYaIlMi, OCHOBHOM IIETBI0O KOTOPBIX SBIISIETCS oOecreueHre (pOpMUpPOBAHUS y CTYACHTOB
ONpEIETICHHBIX NHOCTPAHHBIX KOMIIETEHIIUH.

Knrouegvlie cnosa: KOMIETEHTHOCTHBIA TIOAXOJ, HWHOSI3BIYHAS KOMMYHHKAaTHBHAs
KOMIIETEHIIMSI,  MHOSI3bIYHA  KOMMYHHMKAaTHBHAasT ~ KOMIIETEHTHOCTb,  MPENOJaBaHUs
MpOPECCHOHAIBHO OPUEHTUPOBAHHOTO HWHOCTPAHHOTO SI3bIKa, OyAyIIue CIeIHaTIUCThI
TEXHUYECKUX YHUBEPCUTETOB.

Ipuna Koctups, Anina ®anjaeesa

Po3mmpena aHoTanist 1y 03HAHOMIICHHS 3 LI€I0 TEMOIO:
“BukJ/aganHs npogeciiiHo CIpsIMOBAHOI iHO3¢MHOI MOBH HA 3aCa/1aX KOMIIETEHTHICHOTO
MiAX01y y TeXHIYHUX YHiBepcuTeTrax”
Ilocmanoeka npoonemu 6  BAJICTUBUMU HAYKOSUMU YU NPAKMUYHUMU
3azanpHomy euenaol ma il 36’30k i3 3aeoauusmu. Qowuicto 3 ocobausocmell
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cyuacHoi uwjoi oceimu € 3MiHa no2uadie Ha
cymov BUKIAOAHHA. AKyenm Y GUKIAOAHHI
3miwyemoca y 6ik nompedbu Gopmysanus y
MaibymHs020 BUNYCKHUKA cucmemu
Gaxosux Komnemenmuocmet, WO OONO-
Modice UoMy 8 MaubymHboM) SKICHO i
epekmusHo BUKOHY8amMu c60i npogeciiimi
0008 513K U. IIpiopumemmnoro Memoro
HABYAHHA CMAE HOPMYBAHHA 30AMHOCI
Maubymuv020 cneyianicma He Jauue 00

npogecitinoi disnbHocmi, a U 00 peanizayii

npoghecitino-KOMYHIKAMUBHUX 8MIHb 8
IHUWOMOBHOMY Cepedosulyi, Wo Mae cmamu
00HUM 13 3aC00i68 PO3UWUPEHHS NPOPECIlIHUX
KOMNnemenmHocmeu.

Ananiz ocmannix 00cniodHceHs i

nyboaikayiit, y  AKUX  3aNOYAMKOBAHO
po38’si3anHs  yiei npobaemu i Ha o AKi
cnupaemscs asmop IIpoananizosarno
OCMAaHHI  HAYK0B80-nedazociuni  nyonixayii

Wo0o BUKOPUCMAHHA ~KOMNEMEHMHICHO20
nioxody y cyuacuiu ocgimi. Busnaueno, wjo
E. 3eep pozenadac yeii nioxio sk ooy i3

3acaonuyux ymoe mooepHizayii npogheciunoi

ni020MOBKU KOHKYPEHMO30amHO20 (haxieys
v euwit wxoni. O. Osuapyk eusHauae
NPOBIOHUM NIOXO0OM OCGIMHBLOI NOAIMUKU
oepocasu KOMNnemenmHiCHUL nioxio.
C. Hixonaesoro 30iticHI0€EmMbCsi NOHAMMEBO-
MEPMIHONIOCTYHULL  eKCKYPC 01 KOHspe-
muzayii CYmHOCMi NOHAMb ‘KoMnemen-
muicme” 1 “xomnemenyin”. Pobomu
H. Isacie, M. Koszapa, 1. Mas3zatikinoi npuces-
YEeHO  GUKIAOAHHIO  [HO3EMHUX MO8 Ha
niocmaei  KOMNEemeHmMHICHO20 —Ni0Xooy Y
suwiti wkoni. 3‘acosano, wo npooremam
[HUWOMOBHO20 ~ CRIIKYBAHHA — MAUOYMHIX
Qaxisyie mexuiuno2o npoQino npucesueHo
npayi  O. Moorcaposcvkoi. [lpoananizoeano
pobomu H. bonoap, M. Ilanacrok, M. Ilpa-
OIBNAHHO20, AKI O0CIONCYBANU POPMYBAHHS
IHWOMOBHOI  KOMYHIKAMUBHOI  KOMNEemeH-
mHocmi  npogheciunoi  cnpAMO8aHocmi

Mauoymuix ¢haxisyie y 3akiadax euwoi

MEexXHIYHOI 0ceimu.

Dopmynrweanna yineu cmammi
(nocmanoska 3aedamms). Mema cmammi
nonseac y meopemudHoMy OOIPYHMYBAHHI
3HAUEHH KOMNEMEeHMHICHO20 NiOX00y Y

BUKIIAOAHHI npogecitino CHPAMOBAHOT
IHO3eMHOI MOBU Y MEXHIYHUX YHIBepCumemax
nio yac npogheciiinoi nio2omosKu.

Buknao  ocnoeénozo - mamepiany
00CNIOMHCEHHA 3 NOBHUM OOIPYHMYBAHHAM
OMPUMAHUX HAYKOBUX pe3yibmamis.
Iliocomoska  maibymuix  ¢axisyie 3
nocnuoIeHuUM ¢axoso CNPAMOBAHUM
BUBUEHHAM [HO3EMHOI MOBU CMANA OOHIEID 3
HAUBANCTUBIUUUX CKIAOOBUX CUCMeEMU SULOT
MEeXHIYHOI 0C8IMU NPOMUCTIOB0 PO3GUHYMUX
KpaiH, 30Kkpema 6 YKpaiui.

Ak ceiouamo pozpodneni 6 2019 poyi
MIHICmMepcmeom oceimu ma HAayku Ykpainu
“Sacaou  Odepowcasnoi  nonimuxu w000
AH2NIUCLKOI MOBU V GUWiL oceimi’’, eenuxe
3HAUEHHs HA 0EPHCABHOM) DIBHI HAOAEMbCS
BUBUEHHIO — AH2NIUCLKOI  MO8U  (hax08020
CNpAMYBaHHA 6 3aKnadax euwoi oceimu. Lle
00YMOBIIOEMbCA NpacHeHHAM 00
inmepHayionanizayii, akademiunoi  ma
0C8IMHBbOI inmezpayii 8 medcax
E€sponeticbkoco  Corw3sy,  3abe3nedeHHAM
KOHKYDEHMOCHPOMONCHOCII ~ GUEHUX  ma
BUNYCKHUKIB 3aKNA0I8 8UWOI 0C8IMU MOWO.
Ceped KoHyenmyanbHux 3acad 0epica8HOT
NONIMUKU  8USHAYEHO: BCMAHOSUMU PIGEHb

801100iHHs  anenilicbkolo mogow — Bl ona
abimypienmis; nowupumu €ounuu
Bemynuuii Ienum  na  6ci macicmepcuki
cneyianbHocmi;  GKIIOYUMU  OYIHIOBAHHA
AKOCMI  BUBYEHHSI  AHINIUCLKOI  MOBU 8
IHCmumyyitiny —akpeoumayiro, eU3HAYUmMu
suMo2u 00  cucmemu  GHYMPIUHBLO2O

3abe3neyenns AKocmi oceimu, 3abe3nedumu
HACKPI3He BUBYEHHS AM2NIUCbKOI MOBU HaA
nepwiomy  pieni  (bakanasp);  cnpuamu
BUKOPDUCMAHHIO ~ HOBIMHIX ~ Memoouxk i3
VPaxysaumHam — ocobaueocmel  GUKIAOAHHS
Gaxosux Oucyuniin aHRiticbKOI0 MOBOIO;
3anposadumu  y32000ceHuti  nioxio - 00
IHCmMumyyituHoi  KoopOuHayii  8UKIAOAHHSL
Gaxoeux Oucyuniin aHRICLKOI MOBOI0;
3abe3neuumu AKiCmv BUKIAOAHHA Qaxo8ux
OUCYUNIIH ~ AH2NTUCLKOI0 MOBOI0  ULIAXOM
BCMAHOBIEHHS 8UMO2 00 BUKIAOAYIE (DiBEHb

B2, RIOMEepOHCeHHs. neoazoziunoi
KoMnemenmHocmi) y gopmi npogecitinoco
cmanoapmy,  3abe3neuumu  CMBOPEHHs
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SAKICHUX Npo2pam RniosuwyeHHs Keanigixayii
ons  euxknaoauie  Gaxosux — OUCYUNIIH
AH2NTUCLKOI0 MO8010; 3anpoeaoumu  Mem-
OOUYHULL  CYNpPOBI0  BUKIAO0AYI8  (haxoeux
OUCYUNIIH AH2TIUCHKOIO MOBOIO.

Memoto  noenubnenoco  6uUeHHs
[HO3eMHOI MO8U (Paxo6020 CHNPAMYBAHHA Y
MexXHIYHUX YHIgepcumemax € ONAHYBAHHS
IHO3EMHOI0 MOB0I0 AK 3ACO00M KOMYHIKAYIT
Ol BUpIWEHHs 3a80aHb  NPOOYKMUBHOL
npogecitinoi  OdisinbHocmi 8 yM08ax
coyianvHoi [ mpoghecitinoi 63aemo0lii ma
Habymms npogecitino cnpamo8aHoi iHuio-
MOBHOI KOMNEMeHMHOCMI Ol YCHIUHO20
BUKOHAHHS nooanbulol npogecitinoi
JisnbHocmi. 'V HasuanvHiti npocpami 3
susuenHss oucyuniin  ‘“‘Inozemna mosa”,
“Inozemna mosa (3a npoghecivinum cnpsamy-
eanuam)”’, “lanyzeea inozemna Mmosa’.
“Hinosa inozemua mosa”, “Inozemna moea
HAYK08o20  chinkyeanus’ — XapKiecbkoeo
HayioHAIbHO20 AB8MOMODIILHO-00PONCHLO20
VHIgepcumemy, 3A3HAYEHO, WO MAaubdymHim
Gaxieyam HeobXioHo HaOymu K npogheciiny
KOMNEmMeHmHicmyb, maxK [ KOMYHIKAMugy
IHUWOMOBHY KOMNemeHmMHOCMb npoghecitinoi
cnpsamosanocmi. Lle cmocyemvca nabymms
cmyoenmamu HeoOXiOHUX 3HAHL, YMiHb ma
HABUYOK KOPUCMYBAHHS THO3EMHOIO MOBOIO |
weuoKe ONnaHysamHs Helw 8 npoecitiniil
disnbHocmi  3a  cneyianvHocmamu: 132
“Mamepianosnaecmeo”, 133 “lanysese
Mawunobyoyeanns’”, 151 “Aemomamusayis

ma  KOMN 10MepHO-IHmMe2po6aHi  MmexHo-
noeii”, 152 “Memponocia ma ingop-
Mayiuno-eumiprosanvia — mexuika”’, 132
“Mamepianosnaecmeo”, 133 “lanysese
Mawunobyoyeanns’”, 151 “Aemomamuszayis
ma  KOMN 10MepHO-IHmMe2po6aHi  MmexHo-
noeii”, 152 “Memponocia ma ingop-
Mayiuno-eumiprosanvia — mexuika”’, 274
“AemomobinbHull mpancnopm”, 192

“byoignuymeo ma yusintbHa iHdiceHepisn’”,
275 “Tpancnopmui mexnonoeii”.

3’sacosaHmo, wo 3acmocogyiodu
gaxosocnpsmosany iHO3eMHY MO8BY, CIMYOEHm
BUKOPUCIOBYE 3A2AlbHI MA KOMYHIKAMUGHI
Moenennesi  komnemenyii. o  ckaady
3a2anbHUX KoMnemenyitl Maubymuix ¢haxisyis

3 no2nubNeHUM 3HAHHAM IHO3eMHOI MOBU
Gaxoeoeo  cnpsamysanHs — HaneHcumv  iXHi
3HAHHS, YMIHHS, 00C8I0, A MAKOJIC IXHI YMIHHSL
suumucsa. Ilpoyec 060100iHHA 3HAHHAMU |
HaOymms eéMiHb 0yOe Habacamo eghexmus-
HIWUM, SKWO 6IH 0)y0e CYNpPOBOOINCY8AMUCS
PI3HUMU hopmamu OMPUMAHHS HCUMIMEBO2O

00C8ioy.
Buxoosuu i3 3a80amv  nioeomosku
MaubOymHix Gaxisyie y MeXHIYHUX

VHigepcumemax y cqepi iHuomMosHoi oceimu,
3anpPoNoOHOBAHO PO321A0amu  (POPMYBAHHS )
CMyOeHmié KOMYHIKAMU6HOI KomnemeHyii 3
VPaXy8aHHAM cneyughiku npocgecitinux
iHmepecié y pamKax CheyiaibHoCmi: cneyia-
Ji308aHe 3MICMOBe HANOBHEHHS (CheyianbHa
MEPMIHONO02IA, MUNOBL CUMYayii CRiIKYB8AHHS
ma oicanposa cneyugika ¢haxosoi mosu),
KOHMeKCmHe  BUBUEHH  MOBU,  30Kpemda
2pamamuyHux A6uly, (QOKYCy8anHs yeazu Ha
NPAKMUYHOMY  BUKOPUCIAHHI  MOBU  MOWO.

Busnaueno, wo ye  nosmor  mipoio
CMOCYEMbCsi  NPogheciino  OPIEHMOBAHO20
HABYAHHS, OCKIbKU uepes npusmy

MOOeN0B8aHHs npoyecy CRiIIKY8AHHS 8 KOMYHI-
KAMUBHUX CUMYayisax MONCHA 8i0meopumu
bacamocpannutl 3micm maubymuvoi gaxosoi
OIsLIbHOCI CIYOeHmIs.

Bucnoeku 3 oanozo docniosycenna ma
nepPCneKmueu  nOOAILWUX  PO3BIOOK Y
oanomy Hanpsavky. Ilowsmmsa komnemen-
MHOCMI HeoOXiOHO po32nsadamu K 3a60aHHS
oceimu,  cnpamoeame  Ha  3a0e3neyeHHs
Matioymusoeo gaxisys MOHCTIUBICIIO
camopeanizayii 6 cycnitbcmei. PopmysanHs
IHUWOMOBHOI ~ KOMYHIKAMUGHOI  KOMNEmeH-
MHOCMI MatlOymuix ¢haxisyie Ha cyuacHomy
emani po36UMKY C8IMOBOI CRIIbHOMU IO
posengoamu  AK  0008’A3K08Y  CKIAO08Y
3a2anbHOi (haxosoi niocomoexku 6 MexHiYHUX
VHieepcumemax, 5Ky nompioHo nposooumu 3

VPaxy8aHHAM cneyughixu npocgecitinux
inmepecie 'y  pamKax — CReyianbHOCHI,
8paxo6yrouU cneyianizogane 3micmose

HANOGHEHHs, KOHMEKCMHE BUBYEHHS MOGU,
aKyeHmylouu y6azy Ha NPAKMUYHOM) BUKO
PUCMAHHI MO8U OJisl  BIOMBOPEHHST 3MiCcmY
npogpecivinoi  OisbHOCMI  MAUOYMHLO2O
gaxisys. Edbexmusnicmo npoyecy
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Gopmysanus  IHUOMOBHOI  KOMYHIKAMUBHOI
KoMnemeHmHocmi  3abe3neuums  po3pooka
HOBUX MEMOOO0N0IUHUX NIOX00i8 | BUSHAYEHHS]
nedacoeiunux ymoe ix peanizayii. Ilooanvui
HAYKOGI NOWYKU 6 UYbOMY HANpAMI MU
sbauacmo y momy, wjob KOHKpemusyeamu
wsixu i cnocobu  peanizayii  Komnemet-
MHICHO2O NiOX00y 8 Ni020mosYyi MauOymHix

Problem setting. The feature of the
development of education in Ukraine at the
present stage is the abundance of educational
innovations aimed at both modernizing of
the education system in accordance with the
requirements of the time, the latest advances
in  science, technology, culture and
professional practice, and preserving of
achievements of the past.

A notable feature of modern higher
education is the change of views on the
essence of teaching. The attempts to provide
the student with the largest amount of
theoretical information, indicating the
approximate possibilities of its practical use,
and the requirements of reproductive
simulation of this information have gone to
the past. Instead, the emphasis of teaching is
shifted to the acquisition of knowledge in the
process of active cognitive activity, which
satisfies the need to form a system of
professional competencies in the future
graduate. That will help him perform his
professional duties efficiently and effectively
in future. In this regard, the reorientation of
teaching methodology in higher education is
carried out. This aims to make students
aware of the essence of learning as a process
in which the need to form a system of
competencies determines the depth and
scope of theoretical knowledge and practical
skills, and also makes the educational
process more flexible and logically viable.
The priority goal of training is in the
development of ability of future specialist
not only to professional activities, but also to
implementation  of  professional  and
communicative skills in a foreign language
environment, which should become one of
the means of expanding of professional
competencies.

gaxisyie v  mexuiyHomMy  YHieepcumeni,
30Kpema, Y 6usHaueHi, 6 OOIPYHMOBAHI, Y
peanizayii ma excnepumeHmanvHii nepesipyi
epexmusHocmi neoazociuHux VMO8
BUKIAOAHHSL npoghecitino CNPAMOBAHOI
[HO3eMHOI MO8U Ha 3acadax KOMNEemeHmHic-
HO20 Ni0X00y y MEeXHIYHUX YHIBepCUmMemax.

Foreign language training of future
specialists is one of the important
components of the modern system of higher
technical education, as it promotes the ability
of individuals to carry out language activities
by means of a foreign language in
accordance with the goals and situations of
communication within one or another sphere
of activity. It is based on a set of skills that
allows you to participate in language
communication in its productive and
receptive forms. Therefore, the purpose of
teaching a foreign language in technical
universities is to master it as a means of
communication and the acquisition of

professionally oriented foreign language
competence for the successful
implementation of further professional

activities. The interest of scientists in this
problem emphasizes the relevance of
research in this area. However, some aspects
of this problem require further research,
namely: determining the place of a foreign
language in the system of training of future
specialists, researching the ways of an
effective formation of foreign language
competence  in  modern  globalized
information society, analysis of mechanisms
of effective mastering of business foreign
language by means of the competency-based
approach, analysis of formation of foreign
language competence of students of non-
language specialties, and so on.

Recent research and publications
analysis. Competency-based approach in
modern education is considered by the
scientist E.Zeer as one of the basic
conditions for modernization of professional
training of a competitive specialist in higher
education. Determining the relationship
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between the competency approach and
innovative education, the researcher draws
attention to the huge innovative potential of
the competency approach. We fully share the
view that the purpose of this approach is "to
ensure the quality of education, which is
understood as a system of properties and
characteristics that reflect the compliance of
education with modern needs and values, as
well as ideas about its future” [5, c. 16].
Based on the world experience and
Ukrainian perspectives, the competency-
based approach is determined as the leading
approach of the state’s educational policy.
Researchers of domestic educational policy
consider the competency-based approach as
the focus of the educational process on the
formation and development of key and
meaningful competencies of the individual.
O. Pometun defines the result of such
process as “the formation of general human
competence, which is a set of key
competencies, an integrated characteristic of
an individual. The main characteristic of the
competency approach is the transfer of
emphasis from the learning process to its
results. It is the basis of radical changes,
guidelines and tasks of the modern system of
secondary and higher education” [19, p. 11].
The concepts of “competency” and
“competence” have been introduced in
pedagogy by scientists V. Luhovyi and
A. Khutorskyi since the 80’s of the twentieth
century. The analysis of recent research and
publications shows that modern scientists
carry out a conceptual and terminological
insight to specify the essence of the concepts
of “competency” and ‘“competence”. The
modern researcher S. Nikolaeva works in
this direction [14]. Recently, the works of
national researchers (N. Ivasiv, M. Kozyar,
I. Mazaikina) have been devoted to the issue
of teaching foreign languages on the basis of
the competency-based approach in higher
education [7; 11]; problems of foreign
language communication of future technical
specialists are covered in the works of
O. Mozharovska [13]; such researchers as
N. Bondar, M. Palasyuk, M. Pradivliannyi

worked in the issues of formation of foreign
language communicative competence of
professional orientation of future
professionals in higher technical educational
institutions [3; 17].

In the European Qualifications
Framework, the concept of competence is
considered as knowledge, skills and
competences [6, p. 4]. In the National
Qualifications Framework, competence is seen
as knowledge, skills, ability to communicate,
autonomy and personal responsibility [21]. We
find a similar definition in the Bologna
Glossary, which considers competence as the
sum of knowledge, skills and abilities [2].

The competence of the specialist
indicates his ability to apply knowledge in
practice, the readiness to face the challenges
of real professional activity. D. Raven, who
studied the concept of competence from a
psychological standpoint, proposes to
consider competence as a set of skills,
abilities, dispositions and roles inherent in
the specialist, which are manifested in his
cognitive, emotional and behavioral spheres
and provide a high level of efficiency [22, p.
253-255].  This definition  successfully
emphasizes the complexity of the competence
structure and its  multidimensionality.
However, it does not disclose the mechanisms
and conditions of competence as such.

The competency approach is the basis
for reforming the education system in Ukraine,
which is why we consider it necessary to
analyze the study of professionally oriented
foreign language in terms of this approach in
the works of famous scholars. Modern
development of society requires the education
system to implement training with a
competency-based approach.

This approach originated in Western
pedagogical science and is based on the
position that the degree of compliance of the
graduate with the requirements of the
profession can be accessed through the
presence of basic “competencies”, complex
formations that include knowledge, skills,
willingness to implement in practice, focus
to self-improvement, etc. . Bekh notes that
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the application of the competence approach
“reflects the current needs of society,
especially the labor market” [1, p. 26]. The
researcher claims that today various types of
competencies are actively studied, the list of
which is professional and communicative.

Modern researcher of the competence
approach S. Savignon argues that the
implementation of the competence approach
in education is primarily through group tasks
[30]. According to the modern foreign
scholar J. Espinoza, in order to study English
as a foreign language, students must work on
communicative and strategic competencies,
being aware of the social aspects of the
language [28].

The results of research by domestic
and foreign scientists are reflected in our work.

Paper objective. The purpose of the
article is to substantiate theoretically the
importance of the competency-based
approach in teaching a professionally oriented
foreign language in technical universities
during professional training.

Paper main body. Training of future
specialists with in-depth professional-oriented
study of a foreign language has become one of
the most important components of the system of
higher technical education in industrialized
countries. Scientists D. Coste, J. de Pietro and
D. Moore attribute this to the recent spread of
multilingual and multicultural competence [27].

One of the ways to improve the
educational process of learning a foreign
language in technical universities is seen in
the widespread introduction of modern
innovative technologies in the educational

process, which allows to accumulate,
process, transmit large amounts of
information, opens great prospects for

expanding the theoretical knowledge base
and giving the practical significance to the
results of learning. This statement is based
on the model of formation of foreign
language communicative competence of
students in the process of interactive
learning, which was tested by researchers
R. Fakhrutdinova, I. Yarmakeev,
R. Fakhrutdinov [29].

The purpose of in-depth study of a
foreign language for professional purposes in
technical universities is to master a foreign
language as a means of communication in
order to solve problems of productive
professional activity in terms of social and

professional interaction and to acquire
professionally oriented foreign language
competence for the further successful

professional activity. In educational programs
in the disciplines “Foreign language”, “Foreign
language (for  professional  purposes)”,
“Sectoral foreign language", “Business foreign
language”, “Foreign language of scientific
communication”, which are studied during
training at Kharkiv National Automobile and
Road University in technical specialties states
that future professionals need to acquire both
professional competence and communicative
foreign language competence.

Professional competences are
considered more widely than theoretical and
practical knowledge, abilities and skills in a
certain professional sphere in the traditional
sense from the point of view of activity bases
in the competency-based approach. After all,
the proficiency of only the total amount of
knowledge (technical, scientific ~ or
humanitarian) is not enough for the successful
implementation  of communication on
professional negotiations. Modern professional
activity requires the development of not only
specialists’ skills related to their professional
activities, but also the ability to think globally
and critically, to have not only cognitive but
also  communicative = competence  for
understanding the background knowledge and
ideas of foreign partners in professional
communication. Considering the improvement
of the educational process on the basis of the
competency-based approach  O. Ovcharuk
notes that this approach in the field of
education covers various components that
provide a focus on creativity, performance,
result:  aestheticc, moral and ethical,
motivational, humanistic, and so on [15].

The study of a foreign language in
technical universities is communicative-
oriented and professionally-oriented, so its
tasks are determined by the communicative
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and cognitive needs of specialists in the
field. Performing professional activities in a
foreign language environment involves the
performance of certain actions by a
specialist, while applying their own
competencies to achieve results. Taking this
into consideration, the implementation of
professionally oriented foreign language
activities by future professionals, as well as
the study of professionally-oriented foreign
language in technical universities is based on
the development of a number of general
competencies, as well as communicative
speech competencies. The application of a
foreign language during the performance of
professional tasks allows students to use the
formed competencies as needed in different
contexts, depending on the conditions and
needs required for various types of speech
professional activities. This includes the
speech  processes of perception and
reproduction of foreign language utterances
and information which are related to a
particular professional topic, which means
everything related to the activities of a
specialist during the performance of his
professional duties. As stated in the
Conceptual Principles of State Policy for the
Development of the English Language in
Higher Education, “The teaching of
professional disciplines in English (EMI)
refers to the teaching of academic (non-
language) disciplines in English to both
Ukrainian students and foreign students who
have decided to study in Ukraine. It is
important that English language policy in
higher education in Ukraine supports the
development of effective EMI practices,
given the potential benefits to a wide range
of stakeholders” [10].

We will highlight the concept of
communicative  competence and  its
components.

The term “communicative
competence” was first introduced into
scientific usage in the 1960s by the
American ethnolinguist D. Hymes, according
to whom the essence of communicative
competence lies in the internal understanding

of the situational relevance of language, and
language  proficiency  involves  both
knowledge of grammar and vocabulary, and
the social conditions of their use [27].

The theory of communicative
competence has gained wide recognition and
spread after its development was continued
by researchers M. Caneil and M. Swain.
According to them, communication is
formed due to the interaction of the system
of knowledge and skills with 4 main types of
competencies:

— grammatical competence:
vocabulary, phonetics, spelling, semantics
and syntax;

— sociolinguistic  competence: the
correspondence of statements by form and
content in a particular situation, the
contextual background;

— discourse competence: the ability to
construct holistic, coherent and logical
statements in oral and written language;

— strategic  competence: compen-
sation of lack of language knowledge, and
language and social experience of
communication in a foreign language
environment by special means [30].

Another model of foreign language
communicative competence, proposed by
P. Dwyer, is represented by the following
components:

—speaking  competence  (lexical,
grammatical, pronunciation);

—writing  competence  (lexical,
grammatical, spelling);

— listening ~ competence  (sound

distinction, grammatical and lexical);

— reading competence (distinction of
graphic signs, grammatical and lexical) [12].

Quite a detailed description of
communicative competence belongs to
L. Bachman. He uses the term
“communicative language activity”, which
forms the following key competencies:

— language / linguistic (the possibility
to make statements in a foreign language
only on the basis of acquired knowledge, and
understanding of language as a system);

— discursive (cohesion, coherence,
pattern of language);
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— pragmatic (the ability to convey
communicative message in accordance with
the social context);

— fluency (the ability to speak
coherently, without tension, at a natural
pace, without long pauses to find language
forms);

— socio-linguistic
choose language forms);

— strategic  (the ability to use
communicative strategies to compensate for
missing knowledge in real language
communication);

— cognitive (readiness to create the
communicative content as a result of
cognitive activity: the interaction of the
problem, knowledge and research) [26].

After analyzing a number of works
on this issue, we came to the conclusion that
there is no single definition of the term “for-
eign language communicative competence”,
there is no consensus on the definition of the
component content of foreign language
communicative competence. However, all
researchers admit the multicomponent
structure of foreign language communicative
competence, although their perceptions of it
may differ significantly. In our opinion, the
model of use and language with only four
skills is not adequate to modern require-
ments. Along with the generally recognized
skills of written and oral communication,
students need to: have communication expe-
rience, participate in interpretation, express
and discuss meaning, have a strategy of lan-
guage behavior.

The term  “foreign  language
communicative competence” is defined by
modern Ukrainian researchers as knowledge,
skills and abilities necessary to understand
other people's and own programs of speech
behavior, which are adequate to the goals,
areas, and situations of communication, and
the content of which covers knowledge of
basic linguistics (styles, types, ways of
connecting sentences in the text), skills and
abilities of text analysis and actual
communicative achievements [16, p. 6-7];
knowledge of the language, a high level of

(the ability to

practical mastery of both verbal and
nonverbal means, as well as experience of
language proficiency at the variable-adaptive
level depending on the specific speech
situation [25, p. 14].

In the Common European Framework
of Reference for Languages, competences
are defined as “the sum of knowledge, skills
and characteristics that enables an individual
to perform certain actions”; general
competencies are “those that are not specific
to speech, but those that are necessary for
any type of activity, including a speech one”;
communicative language competencies are
“those that provide the subject with the
opportunity to act, perform professionally
oriented activities, using special linguistic
means” [4, p. 19].

It should be pointed out that using a
professionally-oriented foreign language, the
student uses general and communicative
speech ~ competencies.  The  general
competencies of future specialists with in-
depth knowledge of a foreign language of
professional  orientation include their
knowledge, skills, experience, as well as
their ability to learn.

Scientific knowledge (theoretical and
empirical),  knowledge of  academic
disciplines, knowledge of the professional
sphere, of course, play an important role in
the perception and understanding of texts of
professional content in a foreign language.
But at the same time, the knowledge gained
on the basis of experience in the field of
everyday life is the most essential for the
organization of foreign language speech
activities. We fully share the opinion of
M. Pradivlyany and V. Klochko that “the
sociolinguistic component permeates the
whole process of communication between
the representatives of different cultures, even
when its participants are often unaware of
this influence” [8, p. 16].

Thus, knowledge of the common
values and ideals adopted by social groups in
other countries or regions is most important
for intercultural communication.

It should be pointed out that the
process of mastering knowledge and
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acquiring skills will be much more effective
if it is accompanied by various forms of life
experience. In the Common European
Framework of Reference for Languages, life
experience is considered as one of the
general competencies of an individual
(competence of existence) and is defined as
the sum of individual characteristics, traits
and habits of a person, which relate to, for
example, self-awareness or perception of
other individuals and willingness to engage
in joint interaction with others [4].

Any experience, including
communicative activities, can be formed
exclusively in the process and as a result of
these activities, namely, the implementation
of professional communication in a foreign
language during the implementation of
professionally-oriented tasks and projects. It
should be pointed out that the inclusion of
professionally oriented projects, both group
and individual, in the process of foreign
language education can be seen as the basis for
the formation of foreign language professional
discourse, by which we mean the
communicative  effect of  professional
communication based on knowledge and use
of strictly selected linguistic and stylistic tools.

The peculiarity of group exercises
should be especially pointed out. The
collective nature of the exercise is forced to
involve passive or diffident students who
have difficulty using language. As
I. Polyanska notes, “In the situation of such
an exercise, the student will inevitably find
himself in a situation of comparing his
capabilities with the capabilities of others,
and also it will be independently, without the
evaluative intervention of the teacher. The
desire to be “not the worst one”, to focus on
the most active communicators can activate
the competitive factor and become a greater
incentive to work than the threat of bad mark
or low rating” [18, p. 115]. Thus, the
teaching of foreign language professional
discourse is directly related to the formation
of  foreign  language = communicative
competence, taking into account the
conditions of professional-oriented learning.

Another general competence (the
ability to learn (savoir-apprendre)) in the most
general sense is the ability to observe and
participate in new experience, as well as to add
new knowledge to existing ones, changing the
latter, if it is necessary. It mobilizes life
experience, declarative knowledge and skills
and promotes the  development of
competencies of various types. The ability to
learn has several components, such as
language and communicative consciousness;
general phonetic skills; learning skills,
heuristic abilities.

Scientists define language
consciousness as a set of mental mechanisms
of generation, understanding and storage of
language in consciousness, which provide the
process of human speech activity. This is a
reflection of a specific language structure in
the subconscious of native speakers; a set of
laws, rules of language at the level of skills,
which is realized in the ability to choose and
use language means in communication
correctly. Violation of homogeneity and the
emergence of different variants of language
consciousness are due to the collapse of
traditional culture, by focusing on the ideals
and norms of different social groups, which
may contradict each other [9].

Communicative consciousness
determines the behavior of a communicative
personality during the information exchange.
The more developed the communicative
consciousness of man is, the more aware his
behavior and choice of speech actions are,
and also the construction of communicative
situations is the more successful.

General phonetic skills, in turn, are
divided into:

— means that should be used for the
development of speech and communicative
CONSCiousness;

— features of hearing and articulatory
abilities of the student which he should
master (which he will need, which he should
have from the beginning of training, which
should be developed).

The ability to learn can also be seen
as knowledge or a willingness to learn new
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facts; also when it concerns another
language, another culture or new areas of
knowledge.

The development of strategies for
self-observation and self-learning should
precede the development of this type of
competence, according to J. Raven. Such
strategies are connected with the use of
“enlightenments” and vague sensations, with
the “playback” of ideas offered by intuition
and imagination, and also with the postponed
evaluation of ideas produced by the
unconscious. The researcher also notes that
the ability to learn independently is one of
the types of competencies that are not given
enough attention to [22].

In addition to general competencies,
the Common European Framework of
Reference for Languages uses
communicative speech competencies to
implement communicative intentions. These
communicative speech competencies are
divided by components into: linguistic
competencies; sociolinguistic competencies;
pragmatic competencies.

Linguistic competences are proposed
to be defined as knowledge and the ability to
use formal abilities, on the basis of which
well-designed, meaningful statements can be
generated and formulated. The proposed
scheme of linguistic competence
distinguishes:

— lexical competence (knowledge and
the ability to use language vocabulary; consists
of lexical and grammatical elements);

— grammatical competence (the ability
to understand and express meaning, by
producing and recognizing the phrases and
sentences which are correctly designed in
accordance with the principles of grammar);

— semantic competence (the ability of
students to understand and control the
organization of content);

— phonological competence
(knowledge and skills of perception and
production of language phonemes and ways
of their realization in a certain context,
phonetic features of phonemes, phonetic
structure of words, phonetics of a sentence,
phonetic reduction);

— spelling competence (knowledge
and skills of perception and production of
symbols that make up the written texts);

— orthoepic competence (the ability
to pronounce correctly what is written).

Pragmatic competencies are associated
with the functional use of language means,
perfect command of discourse, coherent
language with no logical contradictions,
identification of types and genres of texts,
irony and parody, which is identified with
students' knowledge of the principles by which
statements are organized, structured and
formed (“discourse competence”); are used to
perform communicative functions (“functional
competence”); are coordinated according to
the interactive and transactive schemes
(“speech programming competence”).

Sociolinguistic  competencies are
related to the knowledge and skills necessary
to implement the social aspect of language
use, and address issues related to: linguistic
markers of social relations; rules of courtesy;
expressions of folk wisdom; differences in
speech registers; dialects and accents [4].

Researcher |. Pometun, considering
the competence approach in terms of
forming a hierarchy of competencies,
proposed the following structure:

— key competencies (interdisciplinary
and beyond the discipline) — the ability of a
person to carry out complex multifunctional,
multidisciplinary,  culturally  appropriate
activities,  effectively  solving  current
individual and social problems;

— competencies of general field —
competencies that are formed by the student
during the assimilation of the content of a
particular field of education in all forms of
high school and which are reflected in the
understanding of “mode of existence” of an
appropriate industry — in other words, the
place that this industry occupies in society,
and also the ability to apply them in practice
in the framework of culturally appropriate
activities for the development of individual
and social problems;

— subject
component of

competencies - a
general industry
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competencies, which relates to a specific
subject [19, p. 13].

The  proposed  hierarchy  of
competencies, in our opinion, orients the
content of education on the development of
students' competencies and provides for the
thorough development of a system of
competencies of different levels. Such a
system should consist of elements of a set of
competencies that are related in content and
structure and that can develop in students
gradually depending on the subject,
educational field, year of study. Only such a
systematic approach to determining learning
outcomes at each of its stages will allow to
make appropriate changes in the content of
education, which should be reflected in
educational standards and curricula in
individual subjects.

In addition, it should be noted that
competencies do not simply consist of a set
of key, subject and field competencies. They
are integrated into a complex structural
component in which the elements are
interconnected by various connections and
relations.

Based on the peculiarity of the
competency-based approach, which is
manifested on the basis of personality-
oriented paradigm in education, we will
consider a foreign language communication
competence as a quality of a specialist,
which includes a set of competencies in
foreign language mastering in integration
with professional knowledge, skills and
ability to solve problems, which arise in the
professional and socio-cultural environment.

Thus, interpreting the competence as
a given requirement for training a future
specialist for professional activity, and the
competence as his personal quality, we
believe that professional competence is
determined by the degree of mastering key,
basic competencies, and the foreign language
competence is determined by a set of
competencies, which includes:

— linguistic competence (mastering of
language means, knowledge of language
material, rules of its design and operation);

— subject competence (mastering of
extralinguistic information);

— pragmatic competence (the ability
of the user to connect sentences logically in
order to produce coherent segments of
speech);

— socio-cultural competence
(knowledge of the socio-cultural context);

— compensatory  competence (the
ability to reach mutual understanding);

— educational competence (the ability
to use reference books and vocabulary to
ensure adequate language acquisition for
professional communication);

— communicative competence (the
ability to communicate with the interlocutor,
the ability to cooperate).

In educational programs in the
disciplines “Foreign language”, “Foreign
language (for professional purposes)”,
“Sectoral foreign language”, ‘“‘Business
foreign language”, “Foreign language of
scientific communication”, which are studied
during training at Kharkiv National
Automobile and Road University in
technical specialties states that future
professionals need to form all six of the
above competencies.

It should also be noted that the
formation of communicative competence
involves not only the mastering of
appropriate foreign language techniques (in
other words — language competence), but
also the acquisition of non-linguistic
information necessary for adequate mutual
understanding. We are of the opinion that
this is also considered today as one of the
priorities of foreign language teaching.

With regard to foreign languages, for
a modern specialist it is important both the
theoretical literacy and the ability to apply
generalized knowledge, skills and abilities in
a foreign language to solve specific
situations and problems that arise in the real
activities of professional communication.

We support T.Popova’s statement
that foreign language proficiency is an
obligatory component of professional
training of a modern specialist of any profile,
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and the purpose of the course in higher
education is the formation of foreign
language competence of students necessary
for qualified professional and scientific
activities and for the purposes of self-
education [20].

Competency-based  approach in
teaching foreign languages in technical uni-
versities offers a number of advantages,
namely:

— personality-oriented orientation of
education;

— the ability to choose an individual
educational strategy;

— development of potentially
significant qualities of each student;

— formation of professional and
general cultural competencies;

—focus on the demand for the
profession in society, and so on.

The principles of organizing foreign
language learning on the basis of
professionally oriented technology
contribute not only to the rapid and effective
acquisition of language skills and abilities,
but also specific abilities:

—to identify features of the form,
meaning and use of language units;

—to compare the phenomena of a
foreign language with their equivalents in the
native one;

—to analyze the lexical and
grammatical phenomena of the language
being studied,;

— to choose the appropriate language
tools for communication;

—to use practically all modern
technical means of training in formation of
skills of foreign language communication [17].

The purpose of teaching a foreign
language in a higher education institution
involves the formation of students’ ability to
communicate in real situations, in other
words, the acquisition of foreign language
communicative competence to a limited
extent provided that a relatively little time is
given to its implementation. However, as
practice shows, the ultimate goal of learning
a foreign language in a higher education

institution of technical orientation is
achieved by 30 - 40%. Teachers give
different reasons: insufficient number of
hours assigned to learning a foreign
language; low level of formation of
motivational and value sphere of students;
insufficient activity of students, which again
is due to insufficient time for active training
and practice of students in the classroom,
and so on. That is why teachers should make
appropriate efforts to overcome the negative
factors that prevent the achievement of the
necessary learning outcomes and the search
for effective methods and techniques to
improve the quality of language training of
future professionals.

Based on the tasks of training of
future specialists in technical universities in
the field of foreign language education, it is
important to consider the formation of
students' communicative competence taking
into account the specifics of professional
interests in the specialty — specialized
content  (special terminology, typical
communication  situations and  genre
specifics of  professional  language),
contextual study of language, in particular
grammatical phenomena, focusing on the
practical use of language, and so on. This
fully applies to professionally oriented
learning, because through the prism of
modeling the process of communication in
communicative situations, the multifaceted
content of future professional activities of
students can be reproduced. During the
teaching of professionally oriented foreign
language on the basis of the competence
approach in Kharkiv National Automobile and
Road University certain author's pedagogical
conditions were created: involvement of future
engineers in independent work, introduction of
interactive technologies as innovative forms
and methods of professional training and
development of didactic materials as effective
factors. mastering a professionally oriented
foreign language. The effectiveness of the
pedagogical conditions determined by the
author was proved experimentally [23; 24].

Conclusions of the research. The
competency-based approach is now naturally
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considered to be the basis for teaching
foreign languages in technical universities.
The process of teaching students to
communicate in a foreign language should
be built taking into account the principle of
personality-oriented learning, the principles
of  student-centered  orientation  and
continuity of learning. The concept of
competence should be considered as an
educational task aimed at providing future
professionals with the opportunity for self-
realization in society.

It should be emphasized that foreign
language communicative competence as an
integrative formation of personality has a
complex structure and acts as an interaction
and interpenetration of linguistic,
sociocultural and communicative
competencies, the level of formation of
which helps the future specialist to carry out
both foreign language communication, and
interlingual, intercultural and interpersonal
communication effectively. The formation of
foreign language communicative competence
of future professionals at the present stage of
development of the world community should
be considered as an obligatory component of
general professional training in technical
universities, which should be carried out
taking into account the specifics of
professional interests in the specialty,
bearing in mind the specialized content,
contextual study of the language,
emphasizing the practical use of language to
reproduce the content of the professional
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