TICUXOJIOT' O-IIE[JAT OI'TYHI ACIIEKTH PO3BUTKY CUCTEMH BULI[OI
OCBITH TA Il BMICTY

UDK 378.147. doi: 10.20998/2078-7782.2020.4.04

Olexandr Romanovskiy

professor (Pedagogy), a corresponding Member of NAPS Ukraine, the Head of the pedagogy
and psychology of social systems management department by the academician I. Zyazyun,
National Technical University “Kharkiv Polytechnic Institute”’; Kharkiv, Ukraine
ORCID: 0000-0002-0602-9395
E-mail: romanovskiy_a_khpi@ukr.net

Tetiana Hura

candidate of pedagogical sciences, professor, pedagogy and psychology of social
systems management department by academician 1. Ziaziun, National Technical University
“Kharkiv Politechnic Institute”, Kharkiv, Ukraine
ORCID: 0000-0003-2323-3440
E-mail: tatyana-gura@ukr.net

Valentyna Mykhailychenko

candidate of philosophy, professor, pedagogy and psychology of social systems management
department by academician I. Ziaziun, National Technical University “Kharkiv Politechnic
Institute”, Kharkiv, Ukraine
ORCID: 0000-0001-7390-5319
E-mail: valentina_be@ukr.net

CORRELATION BETWEEN SELF-ASSESSMENT AND SELF-CONFIDENCE OF
STUDENTS OF TECHNICAL INSTITUTIONS OF HIGHER EDUCATION AND
METHODS OF THEIR ACTIVATION

Abstract. the essence of the definitions of “self-assessment” and “self-confidence ” of
the individual and their correlation is considered. The sources of self-assessment formation
are indicated. The generalized conclusion of scientists is given, the essence of which is that
the success, as well as the failure of a student of a technical institution of higher education is
the result of high or low self-assessment. According to the results of the research, the urgency
of the problem of forming an adequate self-assessment and increasing students' self-
confidence in the process of studying at TIHE is emphasized. The mechanisms of their
activation are revealed, namely, self-knowledge, self-control, self-regulation and self-
programming. Special attention is paid to the role of innovative technologies: creating
situations of success in the learning process and training. The key components of the method
of behaviour rehearsal are considered, which are modelling, instruction and reinforcement
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B3AEMO3BSI30K CAMOOIIHKHY I BHEBHEHOCTI Y COBI CTYJIEHTIB
TEXHIYHHUX 3BO TA CIIOCOBHU IX AKTHUBI3ALIL

Anomayis: pO3TISHYTO CYTHICTh BH3HAYEHb ‘‘CaMOOIliHKA” Ta “BHEBHEHICTb y c001”
ocobucTocTi Ta ix cmiBBimHOmEHHs. Bka3ano mkepena GopmyBanHsa camoouinku. HaBeneno
y3arajibHEHUIl BUCHOBOK BYEHHUX, CYTh SKOIO IOJSArae B TOMY, L0 YCIIiX, a TAKOXX HEBJaya
CTYACHTAa TEXHIYHOTO 3aKJay BHUIIOI OCBITH € pe3yJbTaTOM BHCOKOi a00 HHU3BKOI
CaMOOLIIHKM. 3a pe3yibTaTaMH JOCIIKEHHS MIAKPECITIOEThCS aKTYalbHICTh MpoOieMu
dbopMyBaHHS a/€eKBaTHOI CAaMOOLIHKM Ta ITJBUIICHHS BIEBHEHOCTI CTYACHTIB y MpOIECi
HaByanHs y TIHE. PoskpuBaroTbcs MexaHi3MH 1X akTuBallii, a caMe CaMOIi3HaHHS,
CaMOKOHTPOJIb, CAMOPETYJIALIA Ta camonporpaMmyBanHsa. Oco0nuBa yBara IpuIUIIE€TbCS POIIi
IHHOBAI[ITHMX TEXHOJIOTil: CTBOPEHHS CHUTYalliil ycmiXy B MpOlleCi HABUYaHHSA Ta HaBYaHHS.
Po3rnsiHyTo KIIFOUOBI KOMITOHEHTH METOAY pETEeTHIii TMOBEIIHKH, SIKi € MOJEIIOBAHHSM,
IHCTPYKTaXXeM Ta MiAKPITICHHIM

Knrouoei crnosa: camoolliHKa, BIEBHEHICTh y c001, ycmix, (OpMyBaHHS, aKTHUBallis,
JIOCITIJIKEHHS.

Aunexkcanap Pomanosebknii, Taresana I'ypa, BasenTnuna Muxaitin4eHko

B3ANMOCBsA3b CAMOOIEHKHU U YBEPEHHOCTHU B CEBE CTYJIEHTOB
TEXHUYECKHUX 3BO U CIIOCOBbI UX AKTUBU3ALIUU

AHHOmMayus: pacCMOTPEHBI CYIITHOCTD ONPESICHUH “‘CaMOOIeHKa” U “yBEPEHHOCTH B
cebe” TMYHOCTH M HMX COOTHOIIEHHE. YKa3aHbl MCTOYHUKU (DOPMHPOBAHHS CAMOOIICHKH.
[IpuBenenbl 0000IIEHHBIN BBIBOJI YUEHBIX, CYyTh KOTOPOTO 3aKJIFOYAETCs B TOM, YTO yCIIEX, a
TakKe Heylaya CTyJeHTa TEXHUYECKOTO YUPEXKIEHUS BBICIIETO OOpa30BaHUs SBISETCS
pe3yabTaTOM BBICOKOW WJIM HHU3KOW camoolieHku. [lo pe3ynpTaTtaM ucciaeaoBaHUs
MOMYEPKUBACTCS aKTyallbHOCTh MpoOJIeMbl (OPMUPOBAHUS aJlEeKBAaTHOM CaMOOIEHKH H
YBEPEHHOCTH CTYJIEHTOB B Tporecce oOyuenus B TIHE. PackpeiBatorcss mMexaHusmbl ux
aKTHBallMM, a  MMEHHO  CaMONO3HaHUE,  CaMOKOHTPOJb,  CaMOpPEryjsius U
camonporpammupoBaaus. Oco00oe BHUMaHUE YACISIETCS POJIM WMHHOBAIIMOHHBIX TEXHOJOTHMN:
CO3MIaHME CHUTYyaIlMil ycmexa B Mpolecce OOy4eHHs U Y4eHHs. PacCMOTpEeHBI KIIOUEBBIE
KOMITOHEHTHl METO/Ja PENETUIIMN TIOBEACHUS, KOTOPHIE SBISIIOTCA MOJICTUPOBAHHUEM,
MHCTPYKTaXXEM U MOJKPEIJIEHUEM

Knrouesvie cnosa: camoolieHKa, YBEpEeHHOCTh B cebe, ycmeX, (HopMHUpPOBaHMUS,
AKTHBAIUs, UCCIIEIOBAHMUSL.
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Pozmupena anoranis Ui 03HaHOMIICHHS 3 LI€I0 TEMOIO:
“B3a€M03B’130K CAMOOIIHKY i BIEBHEHOCTi y c00i cTyaeHTiB TexHivnnx 3BO ta

crnocooum ix

Memooonoziunoio ocHogorw Gopmy-
BAHHSI CAMOOYIHKU € NO3UYISL SYMAHICIMUYHOL
neoazoziku, AKa po32nsaode 6ce GHYMPIUWHE
ACUMMSA CIYOEHMA 3ANENCHUM BI0 11020 ca-
mooyinku. Ilpu eciu piznomanimmocmi Hay-
KOBUX Ni0X00i8 00 GuBueHHs yici npoodiemu
6cix ix 00'eOnye y3acanbHeHUll BUCHOBOK,
CYMb AKO20 NOJA2AE 6 MOMY, W0 YCHIui-
Hicmb, AK | HEYCRIWHICMb TIOOUHU € 3HAY-
HOI MIpOI0 pe3y1bmamom 8UCoKoi abo Hu-
3bKOI il camooyinku. B 36 3Ky 3 yum memoro
cmammi € QUABNEHHs (BOpMYIOUUX ¢axkmo-
pis, AKi cnpusioms akmusizayii adekeamHoi
NO3UMUBHOI CAMOOYIHKU CMYOeHmis, niogu-
WenHIo enegHeHocmi y cobi, iXHbOi yCniuHo-
cmi. Posensinymo cymmuicme nonsame “‘camo-
oyinka” ma ¢haxmopu, AKi € cymmesumu Ot
i1 pO3yMIHHA, 30Kpema:

* OYIHKA THUWUMU TFOObMUL,

* dymKa pepepenmuoi epynu;

* aKmyanibHe NOPIGHAHHA 3 THUUMU,

* NOPIBHAHHS PeabHO20 Ma I0eanbHo20 A,
* pe3ybmamu c80€i OisIbHOCMI.

B cmammi poskpumo smicm aodexesa-
MHOI Ma Heaodek8amHoi camooyiHKu cmyoe-
nmie. Illoxazanuii 63a€mM036’130K camooyi-
HKU ma enesHeHocmi y co0I, HAsA8HICMb
AKO20 € Nepulolo YMOBOI YCHIUHOCMI 0CO-
obucmocmi cmyoenma. Hagedeni pe3yno-
mamu 00CniOdNCeHHs, SAKi ceiouams, wo 0i-
JbUWICMb CMyOeHmie Marmev HeadeK8amHuy
(40%) i nusvxy camooyinky (9,2 %). Buco-
Kull pieeHb enesHeHocmi 6 coOi Marome
25 % cmyoenmisg,3 axux 05,8 % maroms ce-
peonio ma 9,2 % Huzeky camooyinky. Lle
6KA3YE NPO  HeOoOXIOHICMmb  akmusizayii
A0eK8amHoi camooyinKu ma 6neeHeHOCmi )
co0l, AKI 83AEMO0OYMOBNIIOIOMb 00OHA OOHY.

Aemopamu HagedeHi haxkmopu, sKi
6NIUBAIOMb NOZUMUBHO Ha yeli npoyec. Be-
JUKY pONb 8 HbOM)Y 8I0iepaioms CAMONi-
3HaHHA ma peghaeKcis, AKI € OCHO8010 pO3-
BUMKY NOCMINUHO20 CAMOKOHMPONIO 1 CAMO-
peayaayii ocooucmocmi.

aKTHBi3amii”

Iliocymxosum npodykmom  ¢hopmy-
BAHH CAMOC8I0OMOCMI € OUHAMIYHA CUC-
mema yA6leHb T0OUHU NPo camy cebe, KA
nose’sazana 3 ii OYiHKOM, W0 MA€E HA38Y )
NCUXONO2IYHIU Nimepamypi nio0 MepMIiHOM
“A-xonyenyis”. Bona sidiepae eenuxy ponb
v ¢opmyeanui nepexonanus y ceoiii camoe-
Gexmuenocmi ma € 0CHOBOW CAMONPOPa-
MYBAHHA MA CAMOBUXOBAHHS.

Pezynomamu  docnioocens  c6io-
uamo, W0 8 Npoyeci Ha84aHHs Ma BUXOBAHHS
CmMyOeHmie NUMAHHAM aKmugizayii camoni-
3HaHHA ocobucmocmi ma Gopmyruoi poni
0bpazy camozo cebe Npuodilsiocy HeOoCma-
MHBLO Y8aAU, WO MAE He2amusHULl Niue Ha
iXHIO adekeammuy CAMOOYIHKY mda 6nesHe-
Hicmb Y coOI.

Aemopamu axyenmoeana yeaza Ha
HACMYNHUX NPULOMAX MA CROCOOAX aKmuei-
3ayii adekeamuoi camooyinku ma 6neeHe-
Hocmi 6 cobi 8 npoyeci HA8UaHHA: HoOpMY-
eanus A-xonyenyii, AKy HeobOXiOHO GUKOpU-
cmoeysamu O/l CAMOPO38UMKY Md CAMOY-
OOCKOHAIEHHS, CMBOPEHHST CUMYayill YCnixy
8 npoyeci HABUAHHS, YYACb CMYOeHmie 6
IHOBAYILIHUX MPEHIHeaX, CKAAOAHHs Nopm-
Gonio mowo. /na yvoco 3anponoHoBaHi
PONbOGI i2pu, MOOenoui cumyayii ycnixy,
MPEHY8aAHHs BNEBHEHOI NOBEOIHKU ma [HWLI
cnocobu. Brazano, wo xmouosumu xomno-
HeHmamu Memoouku penemuyii 6neeHeHol
NOBEOIHKU €  MOOEN0B8AHHS, [THCMPYKMA®C
ma nioKpinjieHus 3 00Ky UKIA0ayie cumya-
yiu ycnixy

Problem setting. The peculiarity of
a person is that everything that happens to
him is subject to continuous psychologically
stressful self-assessment of actions, ap-
proved decisions, determination of his per-
sonal significance. Assimilating the certain
norms and values in the process of learning
and education, the student, influenced by the
evaluative opinions of teachers and other
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people, starts to relate as to the real results of
his activity, and to himself as a person. In the
educational process, a self-assessment of the
capabilities of the individual, on which his
success depends, is formed.

Recent research and publications
analysis. The modern humanistic pedagogy
proceeds from the recognition of the unique-
ness of each student. Its representatives be-
lieve that each student is endowed with a set
of inclinations, abilities, potencies charac-
teristic to him only. Mental originality is de-
termined by the peculiarity of the formed
relationship to the natural world, to society
and to oneself. In their opinion, the educa-
tional process should ignore neither the bio-
logical nor the psychological nature of a stu-
dent. The main task of a humanistically ori-
ented educational process is to create such
pedagogical conditions under which stu-
dents, in accordance with their uniqueness
and originality, with the help of teachers,
will be able to fully reveal the potential of
their personality.

Humanistic pedagogy examines the
entire inner life of a student, dependent on
his self-assessment. "Self-assessment,” ac-
cording to its prominent representatives K.
Rogers and J. Freisberg, is "the most impor-
tant means by which independent studying
becomes a responsible studying as well." [12
]. They state that modern schools are crushed
by formalism and this leads to oblivion of
the true goals of educational activities. The
self-assessment that develops in the process
of such learning blocks the way to self-reali-
zation of a student .

Domestic pedagogy proceeds from
the fundamental importance of the activities
carried out by the participants in the educa-
tional process. Treating educational activity
as a special formative integrity, teachers and
psychologists investigate in detail its com-
ponents: motives, goals, actions and opera-
tions. Such a vision makes it possible to
make the object of study many phenomena
of the inner life of the subject of learning: his
personality, experiences, abilities, inclina-
tions, thinking, imagination, etc. Naturally,

this also includes self-assessment, which is
interpreted by scientists as a special mental
formation.

For all the variety of scientific ap-
proaches to the study of this problem, all of
them are united by a generalized conclusion,
the essence of which is that human success,
as well as failure is largely the result of high
or low self-assessment. Failure as a factor
that deforms the formation of a personality
requires an urgent search for strategic solu-
tions that will ensure the efficiency of the
education system. The way out of this situa-
tion must be associated with the identifica-
tion of positive factors, which can become
the basis for a successful educational proc-
ess. This contributes to the productive so-
cialization of each student and his achieve-
ment of success in life [11].

The purpose of the article:
identification of formative factors that
contribute to adequate positive self-assess-
ment of students, increase their self-
confidence and success.

Paper main body. Self-assessment is
a complex personal formation and belongs to
the fundamental properties of personality. It
is what a person learns about himself from
others, awareness of his actions and personal
qualities. Self-assessment is related to one of
the central human needs - the need for self-
affirmation, which is determined by the atti-
tude of real achievements to what he claims,
what goals he sets for himself. In the practi-
cal activity a person aspires to achievement
of such results which are consistent with his
self-estimation, promote his strengthening
and activation. Significant changes in self-
assessment occur only when the achieve-
ments of the subject of activity are associ-
ated with the presence or absence of the nec-
essary abilities [14,15]. Due to the inclusion
of self-assessment in self-development, the
individual constantly correlates his capabili-
ties, mental resources with goals and means
of activity.

Assimilating certain norms and val-
ues in the process of learning and education,
the student starts, under the influence of the
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value judgments of parents, teachers, mates,
to relate in a certain way both to the real re-
sults of his educational activity, and to him-
self as a person. So, in the educational proc-
ess, a special attitude to assessment of his
capabilities is formed, which becomes one of
the main components of self-assessment of
both his achieved and future results.

There are three points that are essen-
tial to understanding self-assessment. Firstly,
an important role in its formation is played
by the comparison of the image of the real
and ideal ME, that is, with the idea of what a
person is and what he would like to be. The
second factor is related to the fact that a per-
son is inclined to evaluate himself as, in his
opinion, others evaluate him. Another view
of the nature and the formation of self-as-
sessment is that an individual evaluates the
success of his actions and manifestations
through the prism of his identity. The indi-
vidual feels satisfaction not from the fact that
he is simply doing something well, but from
the fact that he has chosen a certain business
and is doing it well. It should be emphasized
that self-assessment, regardless of whether it
IS based on the individual's own judgments
about himself or interpretations of the judg-
ments of others, is always subjective.

There are several sources of self-as-
sessment formation at different stages of per-
sonality formation:

* other people’s evaluation;

« the opinion of the reference group;

* actual comparison with others;

» comparison between real and ideal ME;
* the results of his activities.

Self-assessment can be adequate
(real, objective) or inadequate, which, in
turn, can  be  underestimated or
overestimated. Adequate self-assessment is a
coincidence of expectations about his own
and real capabilities, which is impossible
without action and analysis of the results of
his actions. A person who has adequate self-
assessment feels worthy and, as a result, be-
lieves in his success. He sets many goals and
chooses the appropriate means to achieve
them. Responsibility does not frighten him,

and belief in success allows him to ignore
temporary failures and mistakes.

Positive  evaluation  gives the
individual additional internal activity,
promotes the formation of faith in himself,
his strengths, stimulates and strengthens the
desire to further goal achievement. Negative
self-assessment has a diametrically opposite
effect, not stimulating the activity of the in-
dividual, but on the contrary, sharply reduc-
ing his motivation and focus, which can lead
to a chronically negative perception of his
relationship with reality. This leads to the
deformation of the human personality, sig-
nificantly narrowing the choice of opportu-
nities for self-realization [1].

Adequate self-assessment is the first
step on the way to self-confidence. Self-con-
fidence is a personality trait, the core of
which is the individual's positive assessment
of his abilities as sufficient to achieve goals
that are significant for him and satisfy his
needs. It can be described as a positive sense
of self and self-belief. Self-confident people
often correctly assess the environment, more
independent of external circumstances, as
well as the thoughts and expectations of oth-
ers. Self-confidence helps them to overcome
obstacles that will occur on the way to suc-
cess. In his practice, a person strives to
achieve such results that are consistent with
his self-assessment associated with self-
confidence.

On the basis of NTU “KhPI”
M. Kanivets conducted a study on the
correlation  between self-assessment of
students and their self-confidence. Students
of technical specialties of 2d and 3d years of
study took part in it. Komu came Oyso
npoBeleHo jociikeHHs? CKulbku  0ci0
OPUMHAIO ydacTh? SIKuMM MeTon Ta YoMy
came BiH Oyno obOpaHo nmociigHukoMm? Yum
y4acThb y JOCHIJKeHHI Oyna JA0OpOBIIEHOIO
ta aHoHimHoro? Self-confidence was studied
according to the test of V.Romek
“Psychology of self-confidence”. The results
obtained indicate that there is a direct
correlation between the level of self-
assessment and self-confidence. The results
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of the correlation analysis of the scales in the
experiment are 0,263 while p<0,05. Moreover,

this correlation is more typical for students
with adequate self-assessment. [6, p.280].

Table 1
The correlation between self-assessment and self-confidence
Number of Self-confidence
Self-assessment students high average low

total in % total in % total in % total in %
Inadequately high 48 40 14 29,2 31 64,6 3 6,2

Adequately high 16 13.3 10 62,5 6 375 0 -
Adequately average 45 37.5 6 13.3 35 77,8 4 8.9
low 11 9.2 0 7 63,6 4 36.4
Total 120 30 25.0 79 65.8 11 9.2

Thus, the results of the study indicate that
many students have inadequate (40 %) and
low self-assessment (9.2 %). With regard to
self-confidence, 25% of students have a high
level of confidence, 65.8 % average and
9.2 % low. This indicates the need for the
formation of adequate self-assessment and
greater  self-confidence,  which  are
interdependent. So, their correlation is more
typical for students with adequate self-
assessment. These indicators are
approximately the same, according to the
results of the study conducted five years
after the previous one among the second and
the third-year students, which indicates that
these issues were not given due attention
during the training. Therefore, the study of
the factors affecting their formation is
extremely relevant during study at a uni-
versity and is associated with the success of
future specialists. The formation of the re-
quired level of self-confidence among stu-
dents is more successful, the more ade-
quately and purposefully the entire system of
the educational process of the university is
subordinated to this process. Of particular
importance are disciplines that contribute to
self-knowledge and the formation of a stu-
dent's inner world.

Self-assessment is the result, first
of all, of mental operations such as analysis,
comparison, synthesis, that is, self-knowl-
edge. The problem of self-awareness is a
subject of study by well-known psycholo-

gists and is relevant for pedagogical science.
There are different approaches to studying
the structure of self-awareness. Self-con-
sciousness is a complex psychological
structure, which includes, as special compo-
nents, firstly, the consciousness of one's
identity, secondly, the consciousness of one's
own “I” as an active principle, thirdly,
awareness of one's mental properties and
qualities, and, fourthly, a certain system of
social and moral self-assessments. This is the
image of self and attitude to himself, which
is inextricably linked with the desire for self-
knowledge. The forms of self-awareness that
become ways of self-knowledge of an indi-
vidual are called reflection. Reflection is a
person's thinking about himself, direct self-
control of a person's behaviour in an actual
situation, understanding its elements, ana-
lysing what is happening, the subject's ability
to correlate his actions with the situation and
their coordination in accordance with
changing conditions and his own state. It is
important to note that reflection is not just an
awareness of what is in a person, but always
simultaneous changes of a person himself, an
attempt to go beyond the boundaries of the
level of personality development that has
been achieved.

Reflection plays an important role
in the self-knowledge of a person and his
self-assessment. According to the results of a
study carried out at NTU “KhPI”, it was re-
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vealed that students with adequate self-as-
sessment have a higher level of reflexivity
than those whose self-assessment is inade-
quate [6;7]. As a result of further research of
this problem, it was also established that the
level of reflectivity among students has un-
dergone small changes over the past five
years. This indicates that in the process of
teaching and educating students, insufficient
attention was paid to the formation of re-
flexivity as a way of self-knowledge of a
person, which has an unfavourable effect on
their adequate self-assessment and self-
confidence.

The final product of the formation
of self-awareness is a dynamic system of a
person’s ideas about himself, associated with
their evaluation, called in the psychological
literature the term "self-concept”. The self-
concept is a stable, generalized, internally
consistent idea of a person about himself,
fixed in verbal definitions. It helps to inter-
pret and motivate new experiences and is a
source of expectation of certain actions to-
wards oneself. The self-concept allows you
to discipline thinking, concentrating it exclu-
sively on the chosen subject, i.e. on the goal
set, as well as to connect to a person’s sub-
conscious, to all the reserves hidden in it, to
achieve the desired results [8, p. 57].

Self-knowledge is the basis for the
development of constant self-control and
self-regulation of a person. Self-control is
manifested in the subject's awareness and
assessment of one’s own actions, mental
states, in the regulation of their course. This
is a conscious regulation by a person of his
behaviour and activities to ensure the com-
pliance of their results with the goals set, re-
quirements, norms, rules, etc. It is necessary
to persistently teach students to plan and
control their actions and correlate them with
those that are required. Self-control is also an
important means of mental and moral self-
improvement of a person.

An important role in this process is
played by self-belief which is a special type
of a person’s influence on himself through
self-programming, which, in terms of its

content and consequences, can be positive
and negative. Positive self-belief is aimed at
self-education, mobilization of the physical
and intellectual capabilities of a person.
Negative self-belief causes undesirable
states, paralyzes activity [8, 232].

Self-education is a systematic and
conscious activity of people aimed at devel-
oping the desired physical, mental, moral,
aesthetic qualities, positive traits of will and
character, and eliminating negative (harmful)
habits. The way of self-education is to con-
trol one’s feelings, thoughts, behaviour. The
result of self-education is associated with
self-improvement. The need for this arises in
educational activity, when a certain level of
consciousness and self-knowledge has been
reached, the ability for introspection and
self-assessment has been developed, when
the need to match personal qualities to the
goal set for oneself and the achievement of
the desired result is realized.

One of the main mechanisms in in-
creasing positive self-assessment and self-
confidence is to create a situation of success
in the learning process. The situation of suc-
cess is a purposeful, specially organized set
of conditions that allows to achieve signifi-
cant results in the activities of the subject,
which are accompanied by positive emo-
tional and psychological experiences. Living
a situation of success, he acquires a sense of
self-worth, competence and self-confidence.
At the same time, the main task is to organ-
ize a potentially possible set of activities,
which provides each student with the op-
portunity to experience a sense of personally
achieved emotionally lived success. This
should become the fundamental basis for the
formation of an active, optimistic personality
entering life.

To do this, it is necessary to
implement modern innovative technologies.
Thus, role-playing games that simulate
situations are used to rehearse confident be-
haviour. In this case, the teacher acts as a
trainer, and the game is built on the basis of
the interaction of one of the group members
with other participants who represent people
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significant to him. The teacher usually starts
with situations that can create difficulties for
most insecure people. Examples can be
classes to practice confident behaviour when
dealing with service workers or in conditions
of critical or hostile attitudes from others.
This is the training of various communica-
tion skills, including attention to the inter-
locutor, the ability to make and receive com-
pliments, change the topic of conversation,
start and end a conversation, and pause.

In the process of practicing the
ability to behave confidently in training
groups, the teacher or any of its participants
can model the “correct” behaviour in the
situations played out in the classroom. Mod-
elling is a special technique of behavioural
response, the use of which is very effective
in cases where group members need to mas-
ter new or reinforce insufficiently expressed
forms of behaviour. [9]. Group members
learn a new way of behaviour, observing
how other participants or the teacher model
it, as well as their reactions to it. Audio and
video recordings of confident behaviour
models are used in some groups. By playing
different roles, group members become in-
volved in the group process and acquire use-
ful new behavioural skills.

Rehearsal of behaviour when using it
by the head of a psychocorrectional group
can be reduced to the following seven tasks:

e determining what kind of behaviour
needs rehearsal;

e instructing the participant and teaching
him to act out the scene;

e repetition of a scene in order to improve
the actions of its participants;

e modelling the desired behaviour;

e using approaches that provide for a
hierarchy of individual tasks and their se-
quential implementation in cases where the
problem being solved is too difficult for cli-
ents and causes anxiety;

e repeated  rehearsal of  behaviour
throughout the entire lesson in the group.

Another component of the behav-
iour handling process is reinforcement. The
concept of reinforcement plays a fundamen-

tal role in the behavioural sciences and is the
cornerstone of most methods for changing it.
There are several working definitions of re-
inforcement. In the theory of operant condi-
tioning developed by JI. fIxokka[15], rein-
forcement is understood as an event or
stimulus that increases the likelihood of re-
producing an action that preceded reinforce-
ment. Reinforcement is an encouragement
or, more correctly, any positive reaction
from the teacher or group members to a be-
haviour. It is very important that any, even
the smallest, achievement is reinforced, and
not just a successfully completed complex
sequence of actions. In behavioural groups,
reinforcement is usually used to shape the
behaviour of individual participants in the
direction of goals that they set for
themselves.

The portfolio is relevant for the
formation of self-assessment. This is a sys-
tematic and specially organized collection of
evidence, which serves as a way of system-
atic reflection on one's own activity and pre-
senting its results for the current assessment
of competencies or competitive entry into the
labour market. The model of enhancing edu-
cational activity based on the portfolio
method can be used by teachers in organiz-
ing students' educational activities, assessing
the quality of educational results, developing
the reflexive position of schoolchildren,
building the trajectory of an individual edu-
cational route.

Conclusions of the research. Thus,
the relationship between self-assessment and
self-confidence, and the relevance of their
activation is shown. From all the variety of
techniques and methods of forming an ade-
quate self-assessment and a high level of
self-confidence, the following are distin-
guished: the formation of the self-concept,
which should be used for self-development
and self-improvement; creation of situations
of success in the learning process, participa-
tion in the innovative trainings that contrib-
ute to the formation of adequate self-assess-
ment and confident behaviour. To achieve
this, role-playing games, simulating situa-
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tions of success, training confident behaviour,
and others should be used. It is shown that the
key components of the behaviour rehearsal
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