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FORMING GRAMMATICAL COMPETENCE WHILE TEACHING
PROFESSIONALLY-ORIENTED FOREIGN LANGUAGE IN
NON-LINGUISTIC UNIVERSITIES

Abstract: the article deals with teaching grammar in Ukrainian education
community. Students start learning grammar at secondary, sometimes even at primary
schools, and continue acquiring it while studying at institutions of higher education.
However, qualitative progress in grammar usage while writing and speaking English is
rarely seen. One possible explanation is that there is a widely adopted approach in Ukrainian
education system according to which the formation of grammatical competence goes
through a number of fixed steps from grammar knowledge to speech practice. It is assumed
that detailed and thorough knowledge of rules of English grammar and their difference from
grammar rules of the Ukrainian language contributes to better understanding of peculiar
features of the English language and further it positively influences the acquisition of all
language skills and abilities. Unfortunately, considering the real situation of teaching
English at Ukrainian universities under conditions of insufficient class-room academic
hours, such an approach does not bring desired results. Communicative approach of
teaching foreign languages and competencies that are to be developed demands a different
approach to teaching grammar that is a holistic approach.
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P®OPMYBAHHSI TPAMATHUYHOI FOMHETEHIEIi 1 YAC HABYUAHHSA
MMPOP®ECIMHO-OPIEHTOBAHIN IHO3EMHIN MOBI B HEMOBHHUX
BUIIINX HABYAJIBHUX 3AKJIATAX

Anomayis: po3rIIHYTO TPOOJIEMy BUKIAQJaHHS TpAaMAaTUKH B YKPATHCBKIH OCBITHIN
CHUIbHOTI. PO3MISHYTO pi3HI CTyNEeHI BUBYEHHS, 30KpeMa BUBYEHHS TPAMATUKU y CEpEeIHiid,
1HOZII HaBITh y MOYATKOBIH IIKOJI, 1 POJIOBXKEHHS ii 3aCBOEHHS TiJl YaC HABYAHHS Yy BHUIIUX
HaBUYAJIbHUX 3aKianax. [IpoTe skicHUI mporpec y BUKOPUCTaHHI TPpaMaTUKH i Yyac MUCbMa Ta
CIUIKYBaHHsSI AHIJIIHCHKOIO CIOCTEPIraeTbcsl piako. Po3riasHyTO O0COOJMBICTH BHBUEHHS
IpaMaTHKH, siKa NOJIATae B TOMY, 1110 B YKPATHChKIN CUCTEM1 OCBITH HIMPOKO MOLIMPEHUH Miaxis,
3riAHO 3 SIKUM (POpMYyBaHHS IPaMaTHYHOI KOMIIETEHIII] IPOXOAUTH Psifi (PIKCOBAaHMX KPOKIB BiJl
3HaHHsI TPaMaTHKHU /10 MOBJIEHHEBOI NpakTuKU. [lependayueno, 1o AetaabHe 1 IPyHTOBHE 3HAHHS
NpaBUiI TpaMaTHKU AaHIVIIACBKOI MOBM Ta iXHIX BIAMIHHOCTI BiJ] TpaMaTHYHUX IPaBUI
YKpaiHCbKOT MOBH CIIpHsi€ KPallOMy PO3YMIHHIO OCOOJMBOCTEH aHIMIiMChKOI MOBM 1 Hajaami
MO3UTHBHO BIUIMBAE€ HA 3aCBOECHHS BCIX MOBHUX YMiHb 1 HaBM4YOK. Ha »aib, BpaxoByr4d
peanbHy CHTYallil0 3 BHUKIAJAaHHSAM aHINIIACHKOI MOBH B yKpaiHchkux 3BO 3a HemocTtaTHBOI
KUTBKOCTI ayIUTOPHUX TOJWH, TAaKUW MiJIX11 HE Jae OaxaHux pe3yibrariB. KomyHikaTuBHUI
M1X1]1 10 HAaBYaHHS 1HO3EMHUX MOB Ta KOMITETEHIIIH, SIKI MAalOTh PO3BUBATHUCS, BUMArae iHIIIOTO
MiAXOy A0 HaABUAHHS IPaMaTHKH, TOOTO IUTICHOTO MIIXOY.

Knrouoei cnosa: HeNHIBICTUYHUN YHIBEPCUTET; KOMYHIKaTUBHUN MiAX1]; MpoQeciiiHo-
OpIEHTOBaHE HaBYaHHSA 1HO3€MHOi MOBM; IHIIOMOBHa THpodeciiiHa KOMYHIKaTHBHA
KOMIIETEeHTHICTh; FPaMaTUYHa MaliCTEPHICTh; LILJTIICHUHN MiIX1.

Tarbsina bepkyroBa, BukTtopusi Bpakuna, Banepusi CaankoBckasi
®OPMHUPOBAHUE 'PAMMATHUYECKON KOMITETEHIIMA BO BPEMSI

N3YYEHUSA TIPOPECCHOHAJTBHO-OPUEHTHPOBAHHOI'O MTHOCTPAHHOI'O
A3bIKA B HE SA3bBIKOBBIX BBICHIUX YUEBHBIX 3ABEJIEHUAX

Aunomayus: paccMOTpeHa mpoOiieMa MpernojiaBaHus TIpaMMAaTHKH B YKPauHCKOM
00pazoBaTeIbHOM C€O00IIecTBE. PaccMOTpeHbl pa3iuyHbIe CTENeHW W3YYEHHs, B YaCTHOCTH
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W3Y4YCHHE TPaMMaTHKU B CPEIHEW, MHOTJA JaK€ B HAYaJbHOW IIKOJE, W NPOJOJDKEHUE €€
YCBOEHHS BO BpeMst 00y4eHUs B BHICIIUX YU€OHBIX 3aBefieHHsIX. OTHAKO KaueCTBEHHBIH Iporpecc
B HCIIOJIb30BAHUY TPAMMATHKH BO BPeMsi TUCbMa U OOIICHHSI Ha aHTTTMHACKOM HAOJIFOIaeTCs PEJIKO.
PaccMoTpeHa 0COOEHHOCTh HM3y4EHHUS TpaMMATHUKH, KOTOpas 3akio4aeTcs B TOM, YTO B
YKPaMHCKOM cucreme o0pa3oBaHHs IIMPOKO PACHPOCTPAHEH IOJIXOJ, COTJIACHO KOTOPOMY
dbopMrpoBaHUEe rpaMMaTHYECKON KOMIIETEHIIUY POXOIUT Psil (PUKCHPOBAHHBIX IIATOB OT 3HAHUS
rPaMMATHKH 10 PEYEBOM NPaKTHKU. [IpeycMOTpeHO, 4To JeTanbHOE U OCHOBATEIBHOE 3HAHHE
IIPAaBUJI TPAMMATHKH AHIJIMKACKOTO SI3bIKa U UX OTJIMYMSI OT FPaMMaTHUYECKUX MPaBUII YKPAUHCKOTO
SI3BIKA CIIOCOOCTBYET JIy4IlIeMy IOHUMAaHUIO OCOOCHHOCTEH aHTIIMICKOTO SI3bIKA U B TATbHEHIIIEM
MIOJIOKUTENIbHO BIIMSET HAa YCBOCHHE BCEX S3BIKOBBIX YMEHHMH M HaBbIKOB. K cokasenwuto,
YUUTBIBASI PEAIbHYIO CUTYAIMIO C MPENOJaBaHUEeM aHTJIMUCKOrO sA3blka B ykpauHckux 3BO
IIPU HEAOCTATOYHOM KOJMYECTBE AyJUTOPHBIX YACOB, TAKOW IMOJAXOJ HE JAET KEJAeMBbIX
pe3ynbraToB. KOMMYHUKATHBHBIA MMOAXOM K OOYYECHHIO WHOCTPAHHBIM SI3BIKAM U
KOMIIETEHIIUSIM, KOTOpbIE TOJIKHBI pa3BUBAThCA, TpeOyeT APYroro mojaxoja K OOYy4EHHUIO

I'paMMaTHKE, TO €CTh HEJIOCTHOI'O MoJaxoaa.

Knrouesvie crnosa: HETUHTBHUCTHYCCKHI YHUBCPCUTET, KOMMYHI/IKaTI/IBHHﬁ moaxona,

npodheccuoHaNIbHO-OPUEHTHPOBAHHOE

o0yueHue

HHOCTPpAaHHOMY  A3BIKY, HWHOsA3bIYHAA

HpO(i)CCCI/IOHaJ'IbHaSI KOMMYHUKATUBHAA KOMIICTCHTHOCTb, I'PAMMATHYCCKOC MACTCPCTBO,

HEJTOCTHBIN NOAXO.

Tersina bepkyroBa, BikTopist Bpakina, Baaepis CaankoBcbka

Pozmmpena anoTariis 1)1 03HAHOMIICHHS 3 L€ TEMOIO:
“@opmyBaHHsl TPAMATHYHOI KOMIIeTeHI|l il Yac HAaBYaHHA npodeciiiHO-opieHTOBaHII
iHO3eMHIl MOBi B HEeMOBHHX BHIIMX HABYAJBLHHUX 3aKjJagax”

Ilocmanoeéka npoobnemu y 3a2anv-
HOMY 6u2na0i ma ii 38 ’s30K I3 6AHCIUBUMU
HAYKOBUMU YU NPAKMUYHUMU 3A80AHHAMU.
Posenanymo npobnemy euxnadamnns cpama-
MUKU 8 YKPAIHCLKIU OCBIMHIL CRITbHOMI ma
PI3HI CMYNneHi GUBYEHHS, 30KpeMa GUGYEHHs
pamamuxu y cepeoHitl, iHoO0i Ha8imv y noyam-
KOGIll WKOJ, | NPOO0BIHCEHHS il 3aC80EHHS NiO
4aC HABUAHHA Y SUYUX HABUAILHUX 3AKIAOAX.
Ilpome sKichuu npocpec y GUKOPUCMAHHI
2pamamuxu nio 4ac nuUcbMa ma CHiliKy8aHHs
AHRTTUCLKOI0  CNOCMEPI2AEMbCAL  IIMIMOBAHO.
OO0He 3 MONCTUBUX NOSICHEHb NOJISI2AE 8 MOMY,
Wo 8 YKPAiHCbKIll cucmemi OC8imu uwupoKo
nowupenuti nioxio, 32i0HO 3 AKUM (POpMY8aHHs
2pamamuyHoi Komnemenyii npoxooums psio
Qixcosanux Kpoxie 6i0 3HaHHS 2pAMAMUKU 00
Moenenneeoi npakmuku. Ilepedbavaemocs, wo
Ooemanvhe i [PYHMOBHe 3HAHHA NPABUIL 2pama-
MUKY AH2TTUCLKOI MO8U ma iXHi GIOMIHHOCMI
8I0 epamMamudHux Npasuil YKpPaiHcuKkoi mosu
CApUSIE KPAWOMY PO3YMIHHIO 0cobaugocmell
AH2NIUCLKOI MOBU, T HAOAi NO3UMUBHO BNIUBAE

HA 3AC80EHHS BCIX MOBHUX YMIHb I Hasuyok. Ha
Jcanb, BpAXOBYIOUU peanvbHy Ccumyayiio 3
BUKTIAOAHHAM AH2TILICbKOI MOBU 8 YKPAIHCHKUX
3BO 3a HeOocmamuboi KilbKOCHI ayOUumopHux
200UH, maxuti nioxio He 0ae 6AMNCAHUX pe3)iib-
mamie. Komynikamusnuii nioxio 0o Haguanus
IHO3EeMHUX MO8 MA KOMNEemeHyill, SIKi Maomo
PO36UBAMUCSL, BUMALAE THUL020 NIOX00Y 00 HAG-
UAHHS 2PAMAMUKU, MOOMO YLTICHO20 NIOX00Y.
Ananiz ocmaunix o0ocnidxycenv ma
nyonikayii, y AKux 3ano4amko8aHo po36 s-
3aHHA yiei npobnemu i HA AKI CNUPAEMbCS
asmop. Auanizyemvcsi numauHs CMoCcoO8HO
3a2aNbHOI  XapaKmepucmuky 2cpamamudHoi
KoMmnemenyii, yinet ii hopmyeanns y cmyoen-
mie HemosHux cneyianrbHocmel 3BO, emanis
CMBOPEHHA SPaMamuyHol KomMnemenyii, 6npas
ma 3aco0i8, CNPAMOBAHUX HA i OOCACHEHHSL.
Buoinenna mneeupiwenux paniuie
yacmumn 3a2anbHOi  npobéaemu, KOMpum
npucsesuyemvcs oana cmammsi. Ilonepeoni
00CNI0CEHHS He BUYEPNYIOMb YCIX ACNeKMmi8
npoonemu hopmysanHs MOGHOI KoMNnemeHyii,
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HANPUKIAao0, NUMAHHs. CMEOPEeHHs NPoghecitino-
OPIEHMOBAHOI AH2TIOMOBHOI 2PDAMAMUYHOL KOM-
nemenyii, GiOCYMHICMb OOCMAMHbLO PO3POO-
JleHol cucmemu 8npae 0 it hopmysanusi.
Dopmyeanns yinei cmami (nocma-
HOBKA 3a80aHHs). Aemopu cmammi Hama-
earomvcsi cmeopumu Kpumepii. 0oyinibHocmi
ma BiON0BIOHOCMI 2pPaAMAMUYHUX 3AB0AHb
ma YOOCKOHANUMU HAYKOBO OOIPYHMOBAHY
epexmusHy cucmemy 6npag Onsi hopMyBaHHs
npoghecilino-opicHMOBAHOT  AH2IOMOBHOL
cpamamuyHoi  KomnemeHyii y  cmyoeHmis
HeNIHeBICIMUYHUX BUIYUX HABYATIbHUX 3AKAAOIB.
Buknao ocnosenozo mamepiany oocnio-
MHCEHHA 3 NOGHUM OOIPDYHMYBAHHAM OMPU-
MAHUX HAYKOUX pe3yibmami6. Yci KomyHi-
Kamueui Komnemenyii 0OHAKOBO BAJNCIUBI,
Marome pigHUU cmamyc, 8 KOMNIAEKCI 80HU
3a0080/IbHAIOMYb  [HMENeKMYalbHI nompeou
ixuboco enacuuka. Popmyeanus epama-
MU4YHOi KoMnemenyii € HeobXiOHOW CKIa-
006010 npoyecy HABYAHHS IHO3EMHOI MOBU

Ol CMYOeHmi68 HeMOBHUX 3aK1aldie uuoi

oceimu, HeoOXIOHO GU3HAYUMU, PO3POOUMU
ma 6npoeaoumu KOMNIeKC YyMo8 ii egek-
MueHo2o cmeopents. I pamamuyna Komne-

Problem setting. The modern
education system is undergoing significant
changes in connection with the progressive
transformations taking place in all vital spheres
of our society, Ukraine’s support for the ideas
of the Bologna Process and integration into the
European educational space. Current priorities
of state policy in the field of education are on
training professionals with high intellectual
potential, developed professional compe-
tencies, capable of self-realization and self-
development. Growing needs for commu-
nication and cooperation between countries
and people with different languages and
cultural traditions, the new educational
system in Ukraine require significant changes
in the approach to teaching foreign languages,
updating its content and methods. Therefore,
knowledge of foreign languages is an
important prerequisite for personal, cultural,
professional and economic contacts. Learning
foreign languages includes several aspects,

meHyisi HeoOXiOHa Ons 3a0e3neueHHs Cuc-
MEeMHO20 3HAHHA JeKCUYHO020, Mopgono-
2IYH020, CUHMAKCUYHO20, (HOHEMUUHO20 Mma
opgoepagiunozo acnekmie mosu 01 nooy-
008U T02IYHUX BUCTOBNIOBAHb, 80JI00IHHA 2pa-
MAMUYHUMU  NOHAMMAMY, 3acobamu  eupa-
JHCEHHS ePaAMAMUYHUX KAme2opiu, 6MIiHHA
aA8MOMAmMU4HO mMa a0eK8aAmHO BUKOPUC-
mosysamu 32i0HO CUMYayiti 2PAMAMUYHI CIPYK-
mypu 6 MOBNEHHESI OIUIbHOCMI 8 Npoyeci
CHIIKY8AHHSL ~ ONsl  PO38 SI3AHHA  MEHMAIbHO-
MOBIEHHEBUX NPOONIEMHUX 3A60aHb.

Bucnosku 3 0amnozo o0ocnioscennsa
ma nepcnekmugu NOOANbUUX DO3BIOOK Y
oanomy Hanpsamky. [nsa oocsenenwHs yineu
CMBOPEHHSI MA 3AC60E€HHA 2PAMAMUYHOL
KoMnemeHnyii ma eupiweHHs yiei npoobaremu
HeoOXiOHO  po3pobumu  payioHaivHy ma
epexkmugHy cucmemy 6npas, sAKi 6A3YOMbCs
Ha npoecitiniil rexcuyi, yeu Gaxmop 3HavHO
nIOBUWUMb  BMOMUBOBAHICINbL  MAUOYMHIX
Gaxieyis. Cnio eusHayumu munu ma uou
6Npas 3a NesHUMU KpUmepisimu, GUABUMU
ixHl0  6i0nosiOHicMb 014 hopmy6aHHs
HeOOXiOHUX HABUYOK ) CIMYOeHmMi8 HEMOBHUX
3aK1a0i6 8UU0T 0C8imu.

one of which is grammar. In the teaching of
foreign languages, grammar occupies an
important place, it is a kind of framework on
which vocabulary is based. Learning grammar
causes many difficulties, which are compli-
cated by grammatical terms and rules and a
grate number of exceptions.

In accordance with the current State
Educational Standards of Higher education,
the discipline “Foreign language” is a
discipline of the basic part, the knowledge of
a foreign language is referred to the general
cultural competence and is interpreted broadly
enough: “A graduate of a bachelor degree
program should have the following general
cultural competence: ability to communicate in
oral and written forms in Ukrainian and foreign
languages to solve interpersonal and intercul-
tural problems” [1]. On the one hand, such an
interpretation does not take into account the
peculiarities of teaching a foreign language in a
non-linguistic higher education institution and
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almost completely repeats the goal of teaching
a foreign language on the stage of basic general
education, which, according to the Fundamental
Core of the content of basic general education
is as follows: “The main aim of studying foreign
languages at school is forming of foreign
communicative competence: ability and readi-
ness to carry out foreign language interpersonal
and intercultural communication with native
speakers” may be the reason for the difficult
situation in Ukrainian universities with regard
to the foreign language. On the other hand, such
neutral goal setting in foreign language learning
makes it possible to define the objective of
foreign language learning at a non-linguistic
university as it is required by the situation.

Thus, we see an almost complete lack of
continuity and system in teaching a foreign
language at different levels of education, which
negatively affects the quality of knowledge of
graduates of both general education schools and
institutions of higher education.

Resent research and publications
analysis. Grammatical competence is the ulti-
mate goal of teaching grammar and conse-
quently of learning grammatical means of
communication. In the history of teaching
foreign languages several approaches can be
distinguished to the formation of gram-
matical competence.

The most widespread is the conscious-
practical method, the main distinctive feature
of which is the ability to use grammatical
means — speech skills in the form of
grammatical competence. The problem of
forming grammatical competence is studied
by a number of methodologists, among them
E. Passov, who in his publications gave a
methodical outline of the stages of formation
of grammatical skill, described by L. VVoronin,
R. Milrud, who considers students’ gramma-
tical competence in terms of a cognitive model.

It is important to note the definition of
grammatical competence as defined by the
Council of Europe in the document “Common
European Framework of Reference for
Languages: Learning, Teaching, Assessment”.
The collective of authors of this document
understands grammatical competence as

knowledge of grammatical elements of the
language and ability to use them in speech.
Grammatical competence includes the ability
to understand and express a certain meaning,
formulate it in the form of phrases and
sentences in compliance with the rules of the
language (as opposed to mechanical
reproduction of memorized samples). [1].
This provision should be especially taken into
account when forming  grammatical
competence of bachelors of non-language
universities, since foreign language teaching
has an absolutely pragmatic character and is
connected with their future professional
activity, but all this happens within the
framework of class hours, which are not
enough to achieve qualitative results.

Identifying the parts of the problem
unsolved in previous research. The conducted
research does not cover all aspects of the
problem of formation of language competence,
in particular, the issue of formation of
professionally-oriented  English-language
grammatical competence remains unresolved,
and hence there is no system of exercises for
its formation. That is why we believe it is
relevant and necessary to consider this aspect
of this problem as well as to develop a
scientifically sound system of exercises for
the formation of professionally-oriented
English grammatical competence.

The purpose of the proposed article is
to study the conditions for the formation of
English grammatical competence in  non-
linguistic universities.

Paper objective. All the mentioned
above provisions have determined the title of
this paper “Forming grammatical competence
while teaching professionally-oriented foreign
language in non-language universities” and its
main goal: to consider effective strategies for
teaching grammatical means of commu-
nication, taking into consideration the
specificity of students’ professional activity and
the shortage of contact hours.

Paper main body. Professionally-
oriented teaching of a foreign language is
such teaching, which takes into account
communicative and cognitive needs of
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students of the corresponding specialty.
According to Feschuk modern professionally-
oriented approach to foreign language
teaching suggests the formation of students’
ability of foreign language communicate in
specific professional, business, scientific
spheres and situations, taking into account the
peculiarities of professional thinking with the
organization of motivational, as well as
orientation and research activities. He also
defines foreign language, required by the
peculiarities of their future profession [2].
Thus, during their studies at
university, students prepare themselves for
their future professional work, therefore, all
their learning activities should be its didactic
reflection. Therefore all their learning
activities should include such forms and types
of tasks which would correspond to their
future professional activities. That is why at
present considerable attention is paid to
practice-oriented tasks that help to apply the
theoretical knowledge obtained according to

their specialty in the practical and profess-
sional activities of students.

Taking into account all the above
mentioned, the goal of teaching a foreign
language in a non-linguistic university is to
form foreign-language professional commu-
nicative competence, i. e. the readiness and
preparedness of a specialist (a graduate of a
non-linguistic university) to communicate
effectively in a foreign language in oral and
written forms in situations of both
professional and everyday communication
with representatives of other countries, which
includes the exchange of information of both
professional and everyday nature.

As for the tasks, with the help of
which the identified goal can be achieved, the
analysis of the methodological literature by
Zaviryuha, Koloda, Haponenko, Boretska,
Larsen-Freeman has identified a number of
tasks in teaching professionally-oriented
foreign language presented in table 1.

Table 1

Tasks in teaching professionally-oriented foreign language

- to teach a future specialist to use the language in professional and natural communication

situations

- to form an idea of the system of the language under study taking into account professional

specificity

- ensure that the students memorize a certain amount of linguistic material, e.g. a sufficient
number of lexical units on the subject and normative grammar of the studied foreign language

- to form the skills and abilities of students to use the language material in speech

- to form the skills and abilities of students to make their own written statement in a foreign

language

- to develop the speech abilities of students in the process of mastering the language

- to develop the motivation of students for further mastery of the language

The implementation of these tasks, in
our opinion, should rely on the knowledge
obtained in secondary school, especially with
regard to English grammar, which falls into a
different lexical environment, which, with an
adequate level of formation of grammatical
skills and abilities, should not cause
difficulties for students.

Regarding the last point, it should be
noted, that a lot of work of both Ukrainian and

foreign authors are devoted to the problem of
motivation in learning a foreign language. In
our opinion, one of the reasons for
demotivation, fear, refusal to further study of
foreign languages, is poorly formed linguistic
competence at the initial stage of learning. By
the initial stage of learning, we mean basic
general education.

The foreign-language  professional
communicative competence, mentioned above,
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as a goal of teaching a foreign language in a
non-linguistic university consists of a number
of competences, each of which is aimed at
forming certain skills and abilities. One of
the competences is linguistic competence,
which in turn includes grammatical and
speech competences.

“Linguistic competence means posses-
sion of knowledge about the language system,
about the rules for the functioning of language
units in speech and the ability, using this
system, to understand other people’s thoughts
and express their own judgments in oral and
written forms” [3, p. 863]. In addition, this kind
of competence contributes to the acquisition of
knowledge of the rules of speech behavior, the
choice of speech forms and tools, as well as
their use depending on the goals, situations of
communication and social status of partici-
pants in the process of socio-cultural and
professional communication.

When studying how the lack of
grammar in education affects the professional
sphere, it is important to consider not only
employer expectation, but also how clients
view and feel about informal communication
methods. In an era where communication is
getting faster and becoming more terse, it is

necessary to view opinions of grammar not
only from the perspective of older employers,
but also from the perspective of the new gene-
ration of clients, purchasers and scholars [4].

Next, let us consider grammatical
skill. Grammatical skill is an automatized
component of consciously performed speech
activity that ensures correct (error-free) use of
a grammatical form in speech. Mastery of
grammatical skill means the ability to choose
a model appropriate to the task in a concrete
situation of communication, and to carry out
correct formation of a speech unit according to
language norms, i.e. mastering grammatical
skill is one of the conditions for performing
speech activities. The formation of grammar
skills and abilities is based on three main stages:
explanation of the rules, processing of speech
patterns, use of grammar structures in various
communicative situations. But these stages do
not always follow one another, some of them
may be repeated. There is a cyclical
assimilation of the grammar.

We emphasize that the learning of
grammar rules should take place in
communicative situations of all types of
speech, using various technologies (table 2).

Table 2

The technologies of mastering grammar skills

-activity

-focus on communication

-reliance on the model and the action by analogue

-reliance on consciousness and combination with practical action

-stimulation of speech activity and self-directed work

-reliance on the principles of visuality, accessibility, strength and consistency

-taking into account the principle of approximation.

Grammatical skill includes:
- morphological skills (correct use of

grammatical phenomena in speech at
morphological level);
- syntactic  skills  (correct word

positions in sentences of all types);
- graphical skills (correct use of letters
in writing);

- orthographic  skills
spelling skills).

The main qualities of grammatical skill
are: automaticity, error-free execution, consis-
tency, low level of tension in performing actions.

In the process of educational activity
in a foreign language, students of a non-

language university must use additional types

(error-free
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of exercises in parallel with the main types of
exercises to participation of the native
language: monolingual and bilingual; by
function in the educational process: training or
control; by place of performance: classroom,
home, laboratory. Itis appropriate to use testing
of grammatical knowledge, skills and abilities,
which involves the implementation of tasks
related to the design of phrases and sentences,
namely: to choose the right form from a number
of proposed; find a mistake among the
underlined fragments of the sentence; choose
synonymous syntactic constructions; fill in the
blanks with the appropriate grammatical form
or syntactic structure, etc.

To solve the problem of mastering
grammatical competence, a rational system of
exercises is needed, which should provide the
following: selection of necessary exercises
that correspond to the nature of the skill;
determining the required sequence of exercises;
location of the educational process and the ratio
of its components; regularity of exercises; the
relationship of different types of speech
activity. Each exercise has a 3- or 4-phase
structure: 1) task (important because it must
contain a motive to perform a speech action,
at the same time the student must explain
what and how he must do); 2) the sample of
execution (optional, because it can take place
if there is a need in the sample of execution,
and may be absent); 3) task performance (is
actually an exercise); 4) control (by the
teacher, self-control). To select the necessary
exercises for different components of the
system, it is necessary to determine the types
and kinds of exercises according to certain
criteria, to characterize them and to identify
them from the suitability for the formation of
certain skills or speech skills. We conclude
that the following main types of exercises are
used to form grammatical competence.

The speaker with the formed language
competence will be characterized by such
general language skills that are directly
related to the identification of grammatical
competence, namely: 1) to choose syntactic
structures that correspond to communicative
intentions; 2) to predict the syntactic schemes

of utterance (provides a normal pace and
automatism in speech, reducing to a
subconscious and machine act the process of
constructing a whole sentence by the first
word or the beginning of the utterance); 3) to
overcome intralinguistic interference — a false
analogy in the formation and use of
grammatical forms; 4) to connect sentences
within  supra-phrase units (ability to
grammatically coordinate the members of a
sentence, to coordinate their forms in time, to
use syntactic synonymous structures); 5)
generalize grammatical concepts; 6) have the
means to express the connections and
relationships between phrases and lexical
meaning of expression.

All existing and possible commu-
nicative competencies have equal status, as
each of them fully satisfies the intellectual
needs of its owner. Therefore, language
proficiency should be assessed in terms of the
level of formation of the relevant commu-
nicative competence. In order to substantiate the
content of grammatical competence as a
mandatory component of the foreign language
learning process for students of non-language
universities, to determine a set of conditions for
its effective formation, to trace the impact of the
process on the student’s personality, we will
focus on theoretical principles.

Thus, grammatical competence is a
person’s ability to correctly grammatical
design of their oral and written expressions
and understanding the grammatical design of
speech of others, which is based on complex
and dynamic interaction of relevant skills,
knowledge and grammatical awareness.
Defining features of grammatical competence,
we have identified the following: the ability to
understand and express meaning, producing
and recognizing correctly designed, according
to these principles, phrases and sentences;
unconscious use of grammatical forms of native
and foreign language, according to the law and
norms of grammar (gender, number, cases,
etc.), sense of grammatical form, the presence
of corrective skills on the correct use of
grammatical forms; internal non-verbalized
knowledge of the grammatical system of
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language, knowledge of the morphological
syntactic system of language (typology of
forms), as well as a set of rules. Grammatical
competence provides a systematic knowledge
of the lexical, morphological, syntactic,
phonetic, and orthographic aspects of language
to construct meaningful and coherent
utterances; mastery of grammatical concepts, as
well as means of expression of grammatical
categories; skills and abilities to adequately use
grammatical phenomena in speech activity in
various communication situations to solve
speech-mental problems.

Unfortunately, not all students have
above grammatical skills formed properly,
although foreign language is one of the main
subjects in secondary school. Many students
after a high school foreign language course
have difficulty constructing grammatically
correct affirmative sentences in English, and
although it turns out in oral conversation that
they know in theory about the fixed word
order, they find it difficult to apply it in
practice. The situation is even worse with the
construction of questions. Here we encounter
two problems at the same time: the problem
of the form, when students do not know how
to correctly construct a question; the problem
of content, when they do not know what they
can ask a question about.

Graphical and spelling skills are also
not very good, although they should be laid
down in secondary school. Of course,
learning a foreign language is a time-
consuming process; the contact hours
allocated for foreign language learning at the
secondary general (an average of 2 lessons
per week lasting 45 minutes, i. e. 2 academic
hours) and higher education (in a traditional
non-language high school students learn a
language for two years having 2 lessons per
week) is not sufficient for mastering the
language at a high level. As a result, by the
time students come to University they have
been learning the language for several years,
but without any significant improvement.
That is why teachers of higher education face
not only the problem of ignorance, but also of
low or no motivation to continue learning a

foreign language. The complexity of the
situation is caused by not only the small
number of contact hours, but also the content
of foreign language teaching.

Let us turn to the content of teaching
foreign languages in a non-language univer-
sity. This problem has been considered by
many methodologists and pedagogues. From
our point of view, the teaching content is a set
of educational materials, selected in
accordance with the goals of teaching and
allowing to provide the knowledge of a
foreign language at such a level which would
be enough to communicate in the field of
professional activities and solve problems
dealing with the specialty chosen, as well as
in everyday life.

The above-mentioned set of educa-
tional materials includes:

1) language material — grammatical,
phonetic, lexical minimums, allowing to carry
out effective professional communication and
sufficient for everyday communication;

2) speech material — speech patterns,
formulas and clichés, typical for public
speaking style, as well as spheres, topics,
situations of communication characteristic for
a given specialty, for intercultural
communication;

3) skills and abilities to use their
knowledge for oral and written professionally-
oriented intercultural communication, as well as
everyday communication.

At the same time, the selection of
teaching content is based on two basic
principles:

1) the necessity and sufficiency of the
teaching content to achieve teaching goal set.

In other words, the material to be
mastered must ensure language proficiency (be
sufficient) within the framework of the goal,

2) accessibility of the teaching content
for its assimilation.

Here it is a matter of taking into
account the ability of students to absorb the
material selected for the class. In other words,
the material to be mastered must ensure
language proficiency (be sufficient) within
the framework of the goal.
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Overestimating the amount of material
that should be assimilated by students in the
time allotted by the program or inaccessible
presentation of the material affects its
comprehension. Consequently, it is a violation
of the requirements of this principle.

The content of teaching in school
should determine a minimum sufficient level of
mastering a foreign language, to serve as a solid
foundation for further foreign language
learning, especially in non-academic institu-
tions of higher learning and only having
reached that level it is possible to move forward,
improving student’s command of the language.

However, currently, the above-
mentioned principles of content selection are
violated at the secondary level of education,
with the result that students do not receive the
necessary “basic level” to rely on when
studying a foreign language in a non-language
institutions of higher education. In our
opinion, at present between the school and
university levels of education there is no
continuity. In the conditions of basic general
education a concentric model remains in
teaching a foreign language at school. It
implies a cyclic character of learning the
material, going back and deepening the material
studied earlier by adding more complicated
language material and widening the range of
discussed  problems or communication
situations. The subject “Foreign Language” is a
compulsory subject area of the curriculum. In
traditional secondary school, starting from the
5th grade, foreign language study takes 2 hours
a week. The recommended textbooks used in
the learning process, cover the entire volume of

English grammar. Students learn such complex
grammatical topics as indirect speech, indirect
questions, non-personal verbs, modal verbs,
clauses, and conditional sentences.

It is quite obvious that two hours a week
is not enough to master all these topics properly.
And the repetition of these lessons in cycles,
does not give the necessary effect or improve
the knowledge, because initially some of the
topics have not been absorbed at a solid level.

As mentioned above, the number of
contact hours at universities is small, averaging
2 academic hours per week. The main focus is
on the study of professionally-oriented lexical
units, the formation of terminological
vocabulary and  building  professional
communication skills. Grammar is not given
high priority because, on the one hand,
nowadays teaching a foreign language is based
on communicative approach, on the other hand,
the students after the secondary school course
are considered to know grammatical concepts
and to be able to use them in speech according
to the situation. Although we believe that
communication can take place without the
knowledge of grammatical structures and rules,
but this variant is acceptable only if people find
themselves in a communicative situation and
communicative environment of the foreign
language which they have never learned.
However studying English in Ukraine is of
mass character. By the time they come to
university, students learn English for at least
seven years, and during that time most of them
still don't have any qualitative improvement of
their knowledge, making a lot of grammar and

vocabulary mistakes (table 3).
Table 3

The most common mistakes made by students on grammar and vocabulary

- lack of understanding of what part of speech is necessary, to fill in the blank

- failing to know which verb form is to be checked in the gap - the personal (form-tense), the non-

personal (gerund, participle, infinitive)

- inability to determine whether the action expressed by the verb is present, past or future

- inability to determine whether a verb should be in active or passive voice

- inability to determine whether a verb is used in direct or indirect speech, and draw conclusions

about the proper form of the tense

- inability to form plurals of nouns, comparisons of adjectives and adverbs, ordinal numerals,

pronouns of different types
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To improve the situation with the
formation of lexical and grammatical skills in
a secondary school it is recommended when
teaching grammar and vocabulary to develop
grammatical and lexical skills on coherent
texts with further analysis of the use of
grammar and vocabulary. It is also necessary
to develop these skills not only in receptive
activities, but also in productive ones, first of
all in spontaneous speech and not only in
grammatical exercises. It is important to
periodically conduct delayed control of
grammatical tools, since statistics shows that
many grammatical phenomena and vocabulary
of primary and basic school remain unlearned.
Performing  grammatical  exercises  for
contrasting two indicated forms (as it often
happens in textbooks and manuals) is not
enough to form stable grammatical skills. It is
necessary to analyze grammatical forms in the
texts they read and to achieve understanding
as for what information they carry and why
they are used in a certain context, and offer
coherent texts in which different grammatical
forms should be used correctly. In the learning
process it is important to pay more attention to
the compatibility of grammatical units, that is
students should be taught to learn not individual
words but word combinations. We need to draw
students’ attention to how grammar structure
influences the choice of lexical units, to teach
them to see the connection between
vocabulary and grammar.

And if the issue of learning lexical
units can be solved by memorizing them and
constantly using them in both oral and written
speech, the problem with the teaching of
grammar has a long and permanent nature.
Learning grammar at universities is compli-
cated by the very concept of teaching a
professionally-oriented foreign language and
the limited number of contact hours.

Under such conditions, it is not
possible to correct the problems of secondary
school and study deeply any sections of the
English language. At the same time, it should
be noted that “grammar is of primary practical
importance, because with its help the
formation of oral and written communication
skills is ensured”.

We believe that in the conditions of a
non-linguistic university it is appropriate to use
the so-called “holistic approach” to teaching
English grammar and use a comprehensive
approach to solving the problem. Let us turn to
Western methodologists.

Despite the changes that have taken
place in the views on language as a means of
communication and on the goals of language
teaching, namely the development of the four
key competencies —speaking, writing, listening,
and reading, when teaching grammar, some
researchers point to the superiority of the form
over content: grammar in the curriculum is
presented in the form of separate structures with
a verb as the main element [5].

There are some reasons for studying
grammatical structures as separate elements:
1) it is easier to teach and learn this way, and
2) it is easier to check learning. However, the
question is to what extent is such an approach
justified? Is it reasonable to postpone the
learning of such complex grammatical
phenomena as the passive voice or the future
continuous tense by students until they have
reached an advanced level of language
proficiency, such as Bl or B2 CEFR
(Common European Framework of Reference
for Languages)?

Meanwhile, the breakdown of gramma-
tical material into separate structures and
elements may prevent students from forming a
holistic picture of how grammatical phenomena
are used in the language. Moreover, some
grammatical categories are convenient simpli-
fications and sometimes distortions of how they
function in the language.

Western scholars (Rod Bolitho in
particular) cite as examples of such forma-
lization and simplifications teaching to use
indirect speech, passive voice, and modal
verbs. The traditional types of exercises for
these topics are fill-in-the-blanks or multiple
choice tasks at the sentence level. However,
the sentence, despite the fact that it is a handy
tool for practice and strengthening of
grammatical skill, does not always reflect all
the peculiarities of the functioning of
grammatical categories at the discourse level.
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As a result, without experience with
grammar at the text or discourse level,
students cannot use the learned grammatical
categories not only in a text or discourse, but
also in the context of real communication.

Modal verbs are given plenty of time
and attention in textbooks, and the
peculiarities of their use are studied, while in
the language there are other ways of
expressing modality which students don't
learn about in class, but that they encounter in
real life situations.

As part of a holistic approach to the
study of modality in English we can suggest
working with different types of texts followed
by exercises to help students to recognize the
actual intentions of the authors of the texts by
the way they use modal verbs and other
structures expressing modality. The adverbs
probably, possibly, perhaps, the phrases
“there’s a chance that ...”, “is likely to...”,
“there’s no need to...” are used along with
modal verbs. The study of modality should
begin with adverbs. The kinds of texts that
can be used include, for example, horoscopes
— to express the meaning of probability,
possibility, certainty; school or hotel rules, as
well as other administrative regulations can
be used to study the aspect of obligation.

Self-diagnostic texts can help with the
“ability” aspect. Company activity reports can
be used to illustrate contexts using the
“necessity” aspect. Modality is also expressed
in intonation, So, in order to distinguish
shades of attitude of speakers, it is reasonable
to perform listening tasks.

Another grammatical topic where a
holistic approach is appropriate is the
indirect speech. When communicating what
is heard or read, it is possible to express a
number of nuances, such as the formality or
colloquiality of the means used, distance
from the author, the desire to shorten or
summarize someone’s speech.

These nuances are expressed by
grammatical, lexical, or stylistic means rather
than simply by following the rules of
transforming direct speech into indirect speech.
The well-known rules for transforming direct

speech into indirect speech are seen by some
researchers not simply as an oversimplification,
but as an erroneous interpretation of the system
of means of information transmission in the
language. The first step to studying this system
can be familiarity with examples from
colloquial language, in which, for example,
there are such transfers of other people’s
words like “...I turn to Elena and I'm like
“What does that mean?” and then she goes
“Do you have a question?”...”

The next step might be to examine a
text that contains examples of different ways
of transmitting other people's words such as
“had reportedly been executed”, “is believed
to have been”, “according to local sources”,
“has not been identified — inverted comas”,
“spoke of his fears”, “reported” etc. This
variety of ways of transmitting of other
people’s words is not available for
consideration at the sentence level [6].

Teaching to use the grammatical
category of the passive voice is usually
postponed until the tenses have been studied,
although passive voice can be used by students
who know the conjugation of the verb “to be”
and the third form of the sense verb.

Traditionally, the passive voice is
studied in terms of tenses and often by
transforming sentences from the active
voice into the passive voice. In this
approach little attention is paid to the
reasons why speakers or writers use the
passive voice.

One way that helps to move from the
formal use of passive sentences to a conscious
choice of passive structures according to the
communicative task is working with the text
and questions on each case of the use of
passive constructions, such as:

- Why does the author address the
reader directly?

- Why does the author use the passive
construction in this sentence?

-Is the actor in
important?

-Is the person
important?

- Which texts and contexts often use

this sentence

in this sentence
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passive constructions (in operating instructions,
for example)?

- Which nouns and adjectives add a
shade of passive meaning?

Thus, by working with grammatical
categories at the text level, students learn to
understand not only the grammatical category
of the passive voice, but also the role of
vocabulary in expressing the meaning of
“active” or “passive”.

Grammatical accuracy is an important
aspect of language learning since it can create
confidence in learners for making communication
through the foreign or second language [7].

Conclusions of the research. For the
effective formation of all components of
grammatical competence in a student of a
non-language university during the study of
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